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i FOREWORD 

The Issues of civil and human rights for the handicapped have had a major effect 
our society. Seve7a\ pieces of federal legislation, later adopted as state 
regulations, have been it* the forefront of change In the delivery of special education 
services. This legislation Includes The Education for All Handicapped Children Act 
(P.L. 94-142), The Vocational Rehabilitation Act, Section 504 (P.L. 93HI2), and The 
Amendments to the Vocational Education Act (P.L. 94-482). 

All of these mandates describe our society's commitment to quality programs for 
handicapped students. Including special attention to career and vocational development. 

Each law also outlines and requires adherence to the concept of "least restrictive 
envlronment"~the notion that, to the maximum extent appropriate to their needs, 
handicapped students should be educated with their nonhandlcapped peers. A 
handicapped student should not be placed In a segregated or restrictive setting unless 
ft can be shown that the student cannot "benefit from a less restrictive program, even 
with the use of supplementary aids and services. 

These manuals have been developed to clarify roles'and responsibilities of school 
staff and parents \\ providing programs to meet the career and vocational education 
needs of mildly to moderately handicapped students. I believe that you will find the 
materials extremely helpful. I commend their use and applfcatlon In the Interest of 
forwarding our commitment to the provision of outstanding educational opportunities for 
our exceptional ^tudents. 

Michael P. Marcase . ■ - 

Superintendent of Schools 



i PREFACE ' 

The Division of dareer Education and^the Division of Special Education of the 
School DIstrlcrt of Philadelphia are proud to Introduce this series of manuals on f 
critical aspects of career education for exceptional students. Our dialogue In j 
planning these books has strehgthened our conviction that Including career educatron 
Instructional goali at every grade level Is essential to the development of an 
appropriate program for all children. 

The manuals reflect the PhlladelphI|^^choo( District's efforts to Implement the 
•^followlrfg Career Education goals for except lona I students: 

I* To assure that al I students leave the Philadelphia schools 
with the skills, kiow ledge, and attitudes necessary to gain 
and maintain employment or to continue their education 
or training to the fullest extent possibly 

2« To* make' alt career developme/it and vocatlwial programs 
' accessible to al I sttjdents without regard to sex or other 
traditional occupational stereotypes 

3, To assure the accessibility of all career development and 
vocational programs to students with handicaps 

' 4. To Increase school -related worksite experiences andt 
' employment opportunities for In-school youth 

5. To assure that occupational training programs respond to 
the present and projected employment needs of the community 

Faith In the exceptional student^s capabilities Is critical In achieving these 
goals, • Every student can learn, and It Is Incumbent upon us as educators to ensuce 
that students do learn to the best of their Individual ability. An Increased awareness 
of career education programs and our related roles^-as administrators, teachers, 4 
counselors, and parents — will foster the development of an educational program that 
realizes the potential of each exceptional child. It Is with this approach In mind 
that thest> materials have been developed, and we urge you to use them to Improve * 
Instructional programs for exceptional students. 



Win L. Tlllery Albert I. Glassman 

£)^ecutlve Director Executive Director 

Division of Special Education Division of Career Education 



^ , " * TABLE OF COMTEKTS r 

* ♦ ' Pag« 



FOREWORD . . • 

prefaceTT . m 

. # IMTROOUCTION . . ^ > f ^ . . . 1 

OVERVIEW FOR SUPPORTIVE SERVICES PERSONNEL . '. 7- 

Legislative Implications • • • • • ^ 

Roles and Responsibilities • ^ • • • • • *5 

Vocatlonal^ducatlon * . • • * 24 

SPECIFIC ROLE RESPONSIBILITIES i -33 

Specific Responsibilities Grid 35 

Blind and Visually Handicapped Teafcher . . . 36 

Career Development. Assistant ..J'; 40 

Classroom Aide * ^? 

Dental Hyglenlst • ^- .' 46^ 

, ' Deportment of Transportation Personnel . . . ^ • 48 

Hewing Therapist/ Interpreter. . . .. • • • . . 5a 

Home and School Visitor. 52 

Instructlpnal Advlspr 

Occ^pat^onal Therapist Z...^. * ••• 

Orthopedic Aide. • 

n^araproftsslonal Shop Training Assistant 66 

Photographer • ^ • • 7.0 

■Physical Therapist 72 

Psychiatric Consultant . •. # 62 

School Nurse ; . . . ^ i • 64 _ 

School Community Coordinator . • • 

Spei^ch Correction and Language Teacher . ! • * * ^ 

Vodfttlonal Education Project Assistant . ^1 

. SU»#4ARY .......... r 7 96 

. ANNOTATED BIBLIOGRAPHY ?9 • ' 

. SELECTED rIAOINSS ... ^ V ....... .... . 

er|cv- • ' 6 . r 



The Alliance for Career and Vocational Education Is a consortium of school 
districts from across the country and the National Center for Research In Vocational 
Education at The Ohio State University, The consortium was formed so that school 
districts and the National Center ^ould work together on comnion priorities In career 
and vocational education. 

This cooperative arra^ngement creates a "multiplier 
effect" Whereby each school district. In addition 
to the outcomes and services for which It has 
contracted, also receives the products developed 
by other Alliance members* Thus, school districts 
are able to develop and Implern^nt comprehensive 
programs at far less expense than would be possible 
by working alone« The outcomes of the Alliance research and development efforts have 
.enabled member districts to provide Increased flexibility In career and vocatjpiw 
education programs that add^-ess the needs of all students. Alliance tracing prpgraiis 
and ^materials have also enabled me/nbers to expand from traditional forms of Instruction 
to the development' and management of Individual I zed programs. 




Th« •nactment of legislation and ttm subsequent development of regulations and 
guidelines affecting education for handicapped Individuals have a major Impact on 
.vocational e<lucatIon and Its collaboration with special education* 

The School District of Philadelphia contracted with the National Center for 
Research In Vocational Education, the Alliance for Care^ and Vocat lonal .Educat Ion, for 
« assistance with the development of a comprehensive staff development plan for special 
and 'career education for^ handicapped youth* This project resulted In the development 
of the Policy and Procedures Martual and eight role-specif Ic training manuals that 
comprise a comprehensive staff development package for collaboration between special 
and vocational education In the School District of Philadelphia. 

The materials have an overall theme of "Career Pla/inlng and Vocational Programming 

for Handicapped Youth." The Policy and Procedures Manual Is designed to proylde a 

conceptual and programmatic overview of the career planning and vocational programming . 

processes for handicapped youth In the Philadelphia School District. The manual 

communicates Philadelphia's commitment '^o appropriate career planning and vocational 

programming for handicapped youth. The eight training manuals are designed to the 

specific needs for the following groups: 

o Administrators and Supervisors 

o Prirtclpals 

o Teachers 

^ .o Supportive Service Personnel 

o Psychologists 

o Studerjjf Evaluation Personnel 

o Counselors Q " i 

^ o Parents . ^ ' 
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Each manual contains an overview of the opportunltJies for each scf»ol staff or 
facu^lty member to ^assist handicapped youth In career plonning affd vocational education* 

In addition, the manual contains role-spec If Ic responsibilities. Including activities • 

■» j ^ 

and projected outcomes* ^' ^ " . ^ ' 

r 

Policy and FVocedures Manual 
Major emphasis Is placed on the functions of the Child Study Evaluation Team 
(CSET) and the development of the Individualized Education Program (lEP) as structures 
for conducting the assessment, evaluation, and follow-through fqr vocational placement 
and supportive services. The manua^l also Inp-ludes. Information on full service 

Implementation of vocational progr^ammlng for handicapped youth and the procedures 

^ / ' ' ^ ^ 

necjsssary for the monitoring and evaluation of programs. 

The Policy and Procedures Manual further Identifies the definitions and legal 
In<)ncatIons that provide the guidelines for prograwnat Ic structure ahd focuses on the 
process and procedures necessary to provide career planning and vocational programming 
for handicapped youth. Also Included are a glossary, several appendices, and a 
comprehensive bibliography containing state-of-the-art reference materials. 

The Policy and Prck:edures Manual ahd role-specif Ic fnanuals ere to be presented as 
a part of a comprehensive staff development plan designed to assist school staff In 
providing career planning and vocational programming of the highest quality. 



Actooiil#dg#fnent Is glv«n to th« following peopi© from Th© School District of 
Philadelphia wto served as members of a task force In the development of this inanual: 
Sam Kaplan, Clayton Lothorpe, Dorothy John, Wll Ham RIggar, Susan Reddish, Irv Blau, 
John Lewis, Helen ScJbel and Vivian Barrett, Special acHnowlegement Is given t^p; 
Georgia Zeleznick and Rhe McLaughlin.. Division of Special Education, who. facilitated 
the prepar-atlon of %lt the manuals In this series* 

To the staff of the National Center for Research In Vocational Education, The Ohio 
State University, ackiowledgement Is given as follows; Carol J, MInugh, DIan Morse, 
principal writers; Linda Buck, Janle B, Connell, principal reseachers; Regenia Castle 
and Beverly Haynes, technical assistance; and Janet KIplIngor and Brenda Sessley, 
editors* 
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LEGISLATIVE IMPLICATIONS 

.As the schoo L system seeks to provide a total educational program to handicapped 
students, the roles of supportive service personnel Increase In Im^N'ance, The 
handicapped student Is provfded by law with the opportunity to tahe advantage of ttie 
academic and vocat lonaP^prpgrams offered In the least restrictive envlrondi^ as a part 
of a guaranteed free, public education. The suppor;^lve service personnel can be 
professionals, volunteers, parents, peer tutors, bus drivers, social worhws, special 
aides, and others who help^maka tire learning experience^ successful. Supportive 
scrvlcss r«qi^red to assist the handicapped child to benefit from' an appropriate 
program of spec^l education. Educational programming must be appropriate for each 
child and Ynust provide the child expanded oll^pbrtunltles to have a purposeful and 
successful llfe^ < 4 

Recent feglsla^^Ive maoiiates require vocational education to b^^a part of a> 
hand lapped student's total educational program. By fe^feral statute, vocational 
education programs are requlr^ t|||Pprov}de a sufficient v^Iety of supportive services 
and supplementary aids so that Hil^ I capped youths have genuine opportunltes to benefit 
from^.^l facets of vocaljbnal education. Including laboratory Instruction, cooperative 
wor k.pJacements, youth orgehlzetlons, counsej Ing, ^nd so'torth. 



A Lbok at the Leqistatlon 

^ r ■ . 

# Public Law (P.L.) 94-U2, The Education for AM Handicapped Children 
Act of 1975, states that public agencies will ensure equal access and ^ 

* availability to vocational education for handicapped students* * 

V^tlooat education Is to be a part of the free, appropriate education 
for the hiartdlcapped. A written Individualized Education Program <IEP) 
plan rs mandated for each handicapped student, 

• P.L. 9/-482, The Vocational Education Amendments of 1976, set aside 10 percent 
of the total grant for handicapped students. 

''^ : ' r . 
o P.L. 95-112, The Rehabilitation Act of 1973, mandates that handicapped 
students are to be educated along with students who are not handicapped,* 
to .the maxlMun extent appropriate to the n^s of fh% handicapped students. 
This Is commonly referred to as providing the least restrictive environment. 

The need to provide appropriate employment training and Job placement for 

handicapped people Is universally necessary and urgent. Handicapped, persons are 

r 

unequltably represented In the work force, even though they have repeatedly 
demonstrated the ability to perform at the same level as nonhand I capped persons at 
virtually all employment levels. Vocational education Is needed* to provide skills 
training to Junior high and senior high school handicapped youth. 

The supportive/related services provided to handicapped students In the public 
school have a most significant Impact on the students' education. Supportive services 
personnel need to be an Integral part of the development of the handicapped" student's 
Individualized Education Program (lEP) plan and the de4Ivery of prescribed vocational 
programs. 
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Certain sections Qf the laws relate specif leal ly to the provision of 
supportive/related services. The definition of "related services" In-Sectlon I2la.l3 
of P. L. 94-142 refers to "transportation and such developimntal, corrective, and other 
supportive services as required to assist a handlcapffed >chlld to benefit fran special 
education... The term also Includes school' health services, social worlj services In 
"schools, and parent counseling and training." The Section 504 regulations require 
provision of nonacademic services and activities "In^such a ronrier to afford 
handicapped students an equal opportunity for participation." Nonacademic services 
Include counseling services, pliyslcal and recreatfonal athlet'lcs and activities, 
transportation, health services, special Interest^^roups or clubs.' The terms Indicated 
as potentially necessary related services Identified In P.L. 94-142 follow; ^ 
e -The term "audlology^ Includes — ^ 

- Identifying children with hearing loss; 

* determining the range, nature^ and degree of hearing loss, * 
Including referral for medical or v ot her professional 
attention for the habllltatlon <^ hearlr^; 

- providing habllltatlve activities, such as language hablll- 
tatlon^ auditory training, speech reading (lip reading), 
hearing evaluation, and speech conservation; 

. - creating and administering programs for prevention of hear- 
ing loss; 



• providing counseling and guidance of pupfis, parents, and 
teachers regarding hearing loss; and 

- determining the child's need for group and Individual 
amplification; selecting and fitting an appropriate aid; 
and evaluating the effectiveness' of amplification, 

• The term "counseling services" mans services provided by 

' qualified social workers, psychologists, guidance counselors, 
or other qualified personnel. 

# The term "early Identification" mans carrying out formal 
plans for Identifying a disability as early as possible* In 
the chlldts life. 

The term "medical s^vlces"^ mans servicer provided 'by a 
licensed physician tadetemlne the child's medlcaliy related 
handicapping condition, which results In the need for special 
education and related services. 

• The term "occupational therapy" Includes— 

- Improving, developing, or restoring functions Impaired or 
lost through an Illness, Injury, or deprl>«tlon; \^ 

^ • 

% - Improving ability to perform tasks for Independent 

functlonlig when functions 6re Impaired or lost; and . 

preventlrg, through early Intervention, Initial or further 
Impelrnent or loss of function. 

# The term "parent counseling and training" neans assisting 
.parents In understanding the special needs of t^elr child 
and providing them with Infornotlon aBout child developmsnt. 
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The term "recreation" Includes— 



, - assessing and providing lelsire/extracurrlcular activities; 

• providing therapeutic recreation services; and 

• providing recreation programs In schools and coniiHinlty 
agencies. 

The term "school health services" neans services provided by 
a qual-If led school nurse or other quaiff led person. 

The term "social work services In schools" Includes—- 

^ --preparing a social or developmental h Istorpon .the 
handicapped child, 

• providing group and Individual counseling for the child and 
family; 

- working witrv problems In the child's envlrofwent (home, 
school, ccmmunl'ty) that affect adjustment In school; anrf 

- mobilizing school and ccmmuilty resoirces to enable the 
children to receive maximum benefit from their educational 
program. 

Thel-emi "speech' pathology" Includes — 

- Identifying* children with speech or language dfaorders; 

- dfagnosing and appraTsIng specific speech or language 
disorders; 

- referring children far medlca^ or other professional 
attention necessary for the habllltatlon of speech or 
language disorders; ^ 



- providing speech and language services for the habi I Itatlon 
or prevention of disorders of communication; and 

" providing counseling and guidance of parents, children, and 
teachers regarding speech' and language disorders* 

o The term •"transportation" Includes— 

- providing for travel to and from school and among schools; 

- providing for travel In and around school buildings; and ^ 

- furnishing specialized travel equipment (e.g. specfal or 
adapted buses, lifts, and rarnps) as required {or 
handicapped children. 

From the brief review of services that' might be needed for an Individual student, 

one can readily see that a vast variety of ^vlces has befn mandated.^ In addltjon. It 

may be necessary to create services not specifically Usted In the law to meet unique 

% student needs. Further, a primary function of all related services Is to facilitate 

placement In less restrictive environments. The approprltftv-apptlcatlon of related 

services, use of modified equipment, and development of curriculum adaptations are the ^ 

' primary mechanisms by which mild to moderateJy harjdlcapped sljidents are effectively 

placed In-regular vocational education programs. 
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Roies and RasponslblUtlas 
'Supportlvo services personnel wifl generally be expected to provide a broad range 
of services related to their areas of speciality* Some services, f^ example parent 
Irafning, are to be provided by all supportive services personnel as dlr^ected by . 
the principal* All supportive services personnel are expected to contribute 
meaningfully to the mu It Idlsclp I Indry team (CSET) assessment, placement, program 
planning processes, and the development and subsequent review and revision of 
Individualized Education R-ogram plans* This participation requires that all sctool 

, ?• ■ ; . ■ • - 

PjM-$onnel Interact effectively In the Interest of the handicapped student* An example 
of the poeslble coordination of school resoirces for the handicapped student Is 
depicted on the diagram on the fol lowlng page* 
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SCHOOL RESOURCgS AND THE SPECIAL NEEDS STUO£^f^ 



VOCATIONAL EDUCATION 



SPECIAL EDUCATION 



InstructorCs) 
Individual I z«d 



Support I v« 
PTsonntI 




, Instructional- 
t«ach«r Aid* 

Job placMMt 
Coordinator 
Vocational Guidance 
P«rsonn«L 
*Work E)<p6rl«nce 

and Co-op 
Coordinator 



Practical Arts 
Instructor 




Industrial Arts 
General business 
Home economics 



Special Education 
Instructor^ 



Resource room 
teacher • 

Special classrocm 
teacher 



Supportive 
Personnel 



Reeding 
Special 1st 
Social worker 
Speech therapist 
Language-math 
Special I St 
Special. Teacher 
Consultant 
Interpreter- 
8lllngulst ' 
Work-Study and 
PrevocA'lonal 
Coordinator 



Basic Academic 
I nst ructor 



Math teacher 
Language-EngI Ish 
Teacher 



N^e: Adapted by permlssfon from Phelps and Lut2> Career Exploration and Preparation 
for the Special Needs Leerner, Boston:^ Al lyn and Bacon, 1977. - 
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The nature of supportive services retjulred wll I very o^r tlme# / ^\mry^ 
function of most supportive service personnel Involves consultation wf4h the classrocw 
Instructor, fio that the Instructor can expand ski J Is In the supportive servlce'area and 
thus strengthen the Instructional pr^Dgram In an ongoing fashion. Further, the teacher 
Is viewed by the school district as the central focus of the preferred 
transdisclpllnary approach to. Instruction. 

In this approach the teacher provides the central focus of Instruction In a 
classrocm and coordinates the dell^^ery of related serv I ces^a round the ongoing clas^ocw 
routine* Thus, as often as possible, classroom support services are provided to the 
student In the classroom rather than through removal of thf student to a more Isolated 
letting.' Whertever possible, support services are Implen^nted directly by the teacher 
with appropriate consultation from the specialists. 

Roles and Contributions of Related and Supportive Service Personnel 

Related and supporf Ive service personnel function as a direct **learnlng sup.port 

t - - 

tean" to vocational and specjjal educators. As members of a team, these professionals 
work together with teachers to help students Increase their employiient potential. The 
"support" function Indicates that relationships of these personnel are collaborative 
and helpful. The team concept Implies a concerted efort toward comwDn goals to 
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maximize the handicapped student's success In vocational programs and the dfevelopnont 
of ipprcprlate employment skills, jcnowjedga, and attitudes. 

The various personnel roles represented on CSETs and related and supportive 

service staff offer specialized areas of expertise and function. The coordinated 

* 

teami^ork of these personnel In collaboration with Instructional sta'ff.can result In 

(* * 

truly comprehensive and quel It/ prc^ammlng for handicapped, students. 

Role of the School Psychologist ' 

* ^ The role of the school- psychologist Is closely related ta the. historical 
development of special education, and continues to evolve with the changing nature of 
special education. In addition to being a cor^ member of the CSET'Jn Identifying, 

, diagnosing, and certifying a handicapped student's special ed[ucatIon ellglbJUty, the 
school psychologist serves a critical role In assisting school persqnnel to plan and 
<tel|v^ appropriate educational experiences to hapdicapped s^tudehts/ 

r The' focus of the school psychologist's role and function must expand to provide 
•the wide r/ange o$ dlrect^p^d supportive services required to meet t^e needs of 
handicapped students In career and vocational education programming. 



specific roles and functions related to vocational prosrammlng Include the 
foHpwIng: 

U Assess, report, "and Interfiret the handicapped student's Intellectual, social, 
and ewptlonal development with an emphasis on career and vocational Impli- 
cations* . 

* ^ ■ 

2, Develop ways and means of • faci I Itating learning and adjustment of handicapped 
students In vocatlonaJ programs. 

3, Diagnose educational and personal disiibi I It les and collaborate In -the planning 
of appropriate Individual educational programs In career and vocational areas, 

4, Identify and suggest accommodative strategies and techniques In planning a 
student's Instructional or vocational program and assist In planning classrpom 
structire. ' ' ^ 

5.. Consult with regular class, special class, and vocational Instructors and 
other team members In Interpreting, a student's behaylor, defining action 
needed In a problem situation, and In helping teachers deal effectively with 
problem behavior. 

» 

Role of the Instructional Advisor * 

The advent of Individualized educational prograimilng and least restrictive 
environment mandates for handicapped students has Introduced the need fpr a new 
personnel role model In the schools. ' In Philadelphia, this personnel group Is 
Identified as "Instructional advisors." Their role Is multlfaceted and support Ive. of 
regular^ special, and vocational teachers In meeting the needs of handicapped students. 
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Instructional advisors^ rolas and functions related to career and vocational 
prograflvning Include the following: 

X 

!• Identify and Interpet appropriate educational assessment devices and 
techniques appropriate for career and vocational planning. 

2. Assist teachers and other staff In the utilization of appropriate educational 
assessment devices and materials related to career and vocational programming. 

3. Assist- teachers In Implementing appropriate behavioral and Instructional 
strategies to achieve appropriate career and vocational goals* 

4. Participate directly In CSET W lEP activities. 

5. Identify staff development needs related to meeting handicapped students* 
needs In career and vocational education* 

6. Assist In monitoring all phases of the handicapped students* placement and 
programming. 

7. Facilitate Interdisciplinary support and collaboration among 'members of the 
CSET and other related and supportive personnel. 

8. Help teachers and staff to Increase students* desirable behaviors and decrease 
students* undesirable behaviors related to employment potential. 

Roles of Physical Therapists/Occupational Therapists 

Physical and occupational therapists (PT/OTs), although trained and certified 
through different professional preparation programs, are employed to fulfill similar 
roles In public school programs for handicapped students. Ift carear, prevocatlonal. 



20 24 



and vocational programming^ tha acronym PT/OT will refar to a person tralnad as althar 
a physical or an occupational therapist, or both* ^ 

Physical and occupational therapy are provided as related services to handicapped^ 
students to enable them to benefit from their special education experience following 
appropriate medical and physical examination and prescription by the school district's 
special education medical consultant. 

Handicapped students with such related service needs may receive either direct or 
consultative services according to the prescription of the referring physician and the 
student's lEP. 

Prevocatlonal programming Is provided to handicapped students who have physical, 

fine motor, and communication deficits. Through the prevocatlonal media (Ue. actual 

work objects) students are taught to functionally develop skills they need for 

community living. Prevocatlonal therapy Is recommended Instead of traditional therapy 

activities to Increase the development of functional skills In real-life situations^ 

Physical /occupational therapists assist teachers to view activities according to the 

fol lowing components: ^ 

I. Streng+h— time and motion economy 
. 2. Manipulation skills 
3. Parceptual conponenrfs 
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4. Formalized aval uat Ion— as It relates to movement and activity 

5. Adaptations l^^^nWronment to permit success--especlal!y for the physically 
handicap 

6^ Manual dexterity^ 

7« Visual discrimination 

8* Work speed 

9. Ouiiirty of work 

to. Short-term and long-term memory 

W.' Ability to understand verbal or written Jnstructlon 



, Therapists. are Involved In funct[on training to enhance' Individual abilities to 
handle the body In the most efficient w<iy, so that Individuals can be' as Independent as 
.possible* The basis *f or this Independence lies In the p^ormance of activities 
necessary during the course of an ordinary day» 

Therapists can help teachers of vocational programs to mak» adaptations In the 
program ^accommodate the handicapped student and to provide experiences that will 
enable the handicapped student to achieve success. .The therapists can adapt tools and 
equipment, simplify work tasks. Identify appropriate task analysis of movement ^ « 
acttvltes, and assist In helping overcome architectural barriers. 

Accessing Needed Related Services ' / 

Personnel who are employed by the Phlladefphla School District to deliver related , 
services to students and sclpol staff are either directly Involved In roles as members. 
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of the schools Child Study Evaluation Team (CSET) or ara l/nmadlataly accasslbta 
through CSET rafarral ^nd program ,p tanning procaduras, , 

Tha, natura, axtant, and duration of any ra I at ad sarv Ice provided to a handlcappad 
student .era detarmlned through Individual evaluation and program planning pcooedur'as* 
Rafated services are a critical and mandated component of lEPs* When specified on the 
lEP, the school Is obMgated tp provide services consistent with teri«s agreed to by the 
parents and 'school administrators. The lEP serves as a manageraant tool deslgn^ed to 
sir uctur a, educational and relate services* 

It Is Importapt to recognize that related services provided by the school district 
are restricted to those services that have direct educational relevance, that Is "those 
services which have a 'direct' bearing enabling a r^ndlcapped student to benefit froe 
special education*" 

The following are^ some examples of related and supportive services that have 

direct educational relevance to vocational education programs* These refated services 

are aveljable through established CSET/IEP procedures; i 

e Psychological, services; testing, evaluation, and consultation services In 
addition to those provided to noohand I capped students 

e Reader services for the visually handicapped; larg^i print materials, braille^ 
readers / 

■s. 
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• Interpreter services for the deaf 

• Educational specialist, speech therapists, teachers of the deaf, teachers of 
tfie blJndi PT/OT and so forth 

• Job placement coordinators. Job flndlng> placement, and employment followinip 
services ' ' ^ ' 

• Guidance and counseling services In addition to those provided to^ 
nonhandlcapped student,s ^ " < ^ 

e Trensportatlon services In addition to those provided to the nonhandlcapped 

o Adaptive and assistive devices for'mobi llty, posture, communication 

' • Training In the use and malntenance-of hearing aids 

• Training In eyJaptlve techniques and^ methods necessary to achieve selected tasl^ 



' Vocational Education 

In order to understand the vocational education process and be able to ^ss<st the 

' student, parent, and teacher, supportive services personnel need to be familiar with 

the various modifications rfor vocational educhtlon programs— from total participation 

In a regular class with few 'special services, to parflclpat Ion In a work activity 

center that Is a highly *structured and contained environment. The|chart on the , 

* r 
following page Illustrates the possible modff Icat Ions for vocational education 



programs* 
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Vork 
Activity, 
Center 

^Teaching Job' end 
^ reletcd «kllls uelns ^ 
^powerful Mtbodology 



WoTkjhop ?rotre» 

trelnint end production activities 
re sheltered worksliop with lov student- 
^to-steif rstlo 



Special ▼ocitienat Educettoo 

^Approved vocetionel progrititt In center' for bendl- 
/capped 'pupils* who experience difficult]^ in larfe school^ 
settings, 



Ketttlsr Vocation«,-gdttcafciofi 

^rograas In Cosifrehensive Hifli Schools, Area TocatlonaX Technical 
ols, and Skills Centers adapted with special aaterlals, equlpvent 
personnal* ^ / 



Kegilar ▼ocatlonal Educatlen 
Ho Special Support Servjceit 



Table It Hierarchy of options for vocational education of handicapped, pupils^ 
froa leaat to nost restrictive* 
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Sfnca^ Supportive Servfco PorsDnnat are such a dr>«rsa groups ft would be 

Impossfble to suggest ccmcon ccmpetendes for the effective application of services In 

vocational education settings^ Nevertheless, the gBneral nature of the \ocatlonai 

education program requires that al I staff share these competencies. 

e Awareness that handicapped students can have productive and 
/' successful llves^ 

e Understanding the strengths and needs of each handicapped 
student f 

- ' e Knowing which modrf Icatlons are necessary for the Individual V 
handicapped student within the regular classroon In order for 
that student to succeed' 

e Ability to restructure neterlals,. equlpnent^ teacblnrg ' 

strategies, and schedules to meet the handicapped student's nreeds. 

e Commitment, and ability to pool Individual staff ccmpetenci es,^ ' 
. and to Interact effectively 

e Commitment, and ability to Identify special problems and to ' 
build a progriin that^^tfe^rs^e handlcappfd student the 
opportmlty t6 succee^TTrT a' regular wcatlonal program 

* 

* . t ' " • <• 

Further, , as vocational education programs expand to mwt the needs of handicapped 

students, supportive service personnel ^wl-J I need to expand their understanding of 

various vocational education programs. It Is.sjuggested that this series of manuals 

-provides an excellent b^Innlng point for the development of such an understanding. 
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It must be anticipated that. In most cases, supportive service personnel and their 
professional organizations will be the prime developers of strategies and practices 
that are meaningful In relation to vocational education settlrgs. 

At this time, literature concj»i*nlng the specif Ic linkage of supportive services 
uniquely designed for application In the secondary school vocational education 
environment Is e)Cfremely scarce. Some tentative suggest Tons .follow*' 



Speech and Language t 

Students with speed) and language problems must be given appropriate assistance to 
help them communicate adequately In vocational classes and on the Job* This service 
should be by the speech and langauge specialist with follow-up r€medlatIon by various 
support personnel* 

ProfessIoriarCompetencIes e the ablilly to help students 

compensate for specific speech/ 
language problems and to emphasize 
communication ,In vocational and 
work set+Ings 



Suggested 
Personnel 



e speech pathologists and therapists / 
e audio legists 

e vocational resource staff # 

e vocational special needs staff 

e regular academtc/speclal education staff 

e peer tutors 

e parents 

e volU)teers ' t 

e senior citizens 
e selected speclai aides 
e English as a second language . 
tutors. 
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R»Iat<d Academics ^ 

Special needs students must be provided with appropriate related academic support 

In order to succeed In their vocational courses* A lack of skills In mathemattcs and 

English or an Inadequate Information base will handicap many students and undermine 

their efforts to gain competencies In the vocational classroom* 

Professional Competencies e the abl I'lty to work with the 

vocational Instructor and to 
relate academic material to 
vocational cbursework 

Suggested' • academic resource/special education 

Personnel staff 

e vocational resource room staff 

.e vocational special needs staff 

e academic staff 

e peer tutors 

e parents 

e volunteers 

e selected special aides 

- - ' 1* 

Read I ng 

Perhaps the most common academic weakness* Is reading. Speclarneeds students 
must be provided with the necessary Instruction to develop «dequate reading skllls.to^ 
enable them to succeed In their vocational progr4l|| * 

Professional Competencies e the ability to diagnose reading \ 

levels, plan and administer remedial 
programs, and help ^catlonal. - 
instructors modify their 
Instructjonal^ materials and tests 
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Suggested 
P«r$onn«l 



regular English course Instructors 
special English cours# Instructors 
(practical English, business English, 
aod so forth) 

• rMadlal reading staff 

• learning dlsabl ntr«s staff 

• vocational <«sourc« room staff , . 

• special reading project staff 

• Instructional resource c4nt«r staff 

• parents 
volunteers 

• studant tutors 



Physical and Bahavloral Handicaps 

Supportive sarvlcas are provided far special needs students.wlth physical or 
behavioral handicaps to enable these students to participate In regular vocational 
programs. 



Professional Competencies 



Suggested 
Personnel 



e the ability to diagnose and 
prescribe for each handicapping 
condition 

e school doctor 

e school psychologist/psychiatrist 

e school nurse 

e occupational therapist 

e physfcal therapist 

e audlologlst. 

e.slgn language Interpreter 

e one^n^ne tutorial aide 
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Outside th» Vocational Classroom 



Supportive services outside the vocational classroom require some additional ^ 




Materials^ equlpniant, and facilities and may Include the following: 



Materials . e appropriate office space 

Equipment ' e reeding laboratory 

Facilities • Instructional resource^ center 



e appropriate/modified Instructional materials 



Some representative support services available outside the school system for vocational 
education are as follows: 

e on-the-job training (OJT) 
e youth employment programs 
e apprenticeships 

e vocational rehabilitation agencies 

e sheltered workshops and work activity centers. 



Additional Support Staff 

ft 

-The paraprof ess lonal or. volunteer can play arv Important role In providing 

vocational education opportunities for the handicapped. The effective use of 

paraprof ess lona Is provides further posslbl I Itles.for reducing t^e teacher to pupil 



ratio and the more creative use of professional st^ff. 
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To ensure effective use of additional staff, some suggestions for the function of 
thes# personnel are the fol louring: 

Support Teachers- ^ # * 
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Support 
Functions 



Suggested 
Personnel 



e provide additional supervision. 
Instruction, remediation, hands-on 
experience, and evaluation within 
a single classroon or across 
classrooms 

e provide special assistance to 
stixients during class, lab, or 
dirlng other available time 

e certified vocatfonal Instructors 
e special education staff ' 



Tutors 

Support 
Functions 



Suggested 
Personnel 



e provide additional supervision. 
Instruction, hands-on experience 
and evalurtlon 

e assist students dirlng regularly 
scheduled class or lab time,, 
before or after the program's 
time block, or during the student's 
free time 

e Serve as readers. Interpreters, and the like 



vocational I nstructors 
vocational special needs tutors 
special services/education staff 
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SPECIFIC ROLE KESPONSIBILITIES 
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specific ResponslbMltlas Qrld 

In order to assist the school personnel In accomplishing fheir tasks, the School 

District of Philadelphia and the Alliance staff have developed a specific * 

responsibilities grld^ The grid consists of five columns. These columns provide the 

faculty/staff member with descriptions of the elements necessary to meet handicapped 

students* needs under a given circumstance. The five column headings, are as follows: 

^* Initiatio n of Taslt '-Thls column presents a specif ic situation to which the 
faculty/staff member needs to react. 

2« Task Description— This column presents the specific task that must be 
performed, given the situation Identified In the first column/ 

3« Tools and EquIpment- ^Th Is column presents specific Items (records, tests, 
assessments, standards, guidelines, etc.) that will be needed to accot^)IIsh 
the tasks described In column two. 

^» Personnel Interface— This column assists the faculty/staff member In 

Identifying tKose people who should be Involved directly or Indirectly In 
accomplishing the task described In column two. 

5» Specific Outcomes— This column provides the faculty/staff member with specific 
Information thai needs to be obtained, or a specific activity that should be 
accomplished through* the task described In column two. 

This grid presentation enables the faculty/staff person to see at a glance whet 

Ms needed^ under what circumstances, and how to accon^jllsh the specific task. 
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JOB TITLE Blind and Visually Handicaooed Teacher 


DEPARTMENT Special Education 


Page 1 of 2 


nitiiition of 
Task 


Task Description 


L* Idenficiatlon of blind 
>r partially sighted 
students 


1* Assist in placement of pupils 


I. Identification of 
student as legally blind 
md/or partially sighted 


2. Teach classroom groups or provide 
itinerant teacher service to students in . 
regular classrooms 

• 


\. Student requires 
tltejnatlve reading system 
IS indicated by lEP 


3. Teach braille system and provide 
instruction in sensory training 

r 

✓ 
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REPORTS TO Director of Instructional Servle*.« 


CLIENTELE Blind and Visuallv Hapdicapped Rt:iiHPTii-fl 






Tool^/Equlpment 


Personnel 
Interface 


Specific 
Outcome 

> 


!• • assessmient 
devices 

•"CSEX meetings 

' ^ >, 


1. • CSET team 

• instructional 
staff ' 

• administrative 
staff 


U • Development of , 
the lEP 

• Appropriate place* 
ment of pupils 


A 

\ 

\ 
x 

\ 


1. • school district 
curriculum/ elementary 
or secondary subjects 

• dally living 
orientation and mo- 
bility materials 

• typing plate 

• stylus, braille 
writer , sensory 
training materials 


1. # medical personnel 

• instructional 
Btaff 

• administrative 
staff 

• other professional 
f)ersonnel 

• students 


2, Appropriate e4uca- 
tional programming for 
blind and visually 
handicapped students 


3. • plate, stylus 
and braille writer 

• sensory 
training materials 

• use of special 
Diaterlals and devices 


3. • Instructional 

• students , 

• administrative 
staff 

• other professional 
3taff 

37 


3. • Increaded ability^ 
to participate in regu- 
lar classes with use of 
the braille system 

• Improved reading 
skills 

• 




JOB TITLE Blind and Visually Handicapped Teache^ 



DEPARTMEN T Special Education 
Page 2 of 2 



nitia'tion of 
Task 


Task Description 


• Student's lEP Indicates 
I need for special reading/ 
lath loaterlals and device^ 

\ 

1 


4, Teach the use of special materials and 
devices, including talking books,, braille, and 
large print books 


Provide support a^ 
ndlcated on lEP 

/ 

t 
♦ 

f 

t 

1 

/ 


i> . . . ^ p 
5. # Support /Assist school staff with visually 
ImpaJLred students by visiting classrooms, 
demonstrating new devices, advising teachers 
about techniques, assuring that pupils have 
proper equipment and devices 

• Counsel parents and students to ease 
emotional and social pressures; provide 
information about agency services in the 
communjyty 


j 
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REPORTS T O . Director of Instructional Services 

Division of Spepial Education 
CLIENTEI.E Blind 'and Visually Handicapped Students 



Tools/Equipmetit 



Personnel 
Interface 



Specific 
Outcome 



4. • braille books 

• talking bopks. 
» large prints 

books ^ 

• special mathe- 
matical devices 



4. • classroom teacher^ 
• students 



4, • Increased' student 
ability to mainstream 
• Improved reading 
and math skills . 



5« ^^classrooip 
visits ' 

demonstrations 

• teaching aids 

• conferences 

• home visits 



5. • teachers 

• principals 

• school administra- 
tors * 

• community agency 
staff > 

• professional 
personnel 

• parents 

• students 

• paraprofessionals 



5. • Implementation of" 
appropriate programming | 
as indicated, on the lEP 

• Eased emotional' 
and social pressures of 
mains t reaming 
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JOB TITL E Career Development Assistant 



DEPARTMENT Division of Career Education 




hitiation of 

'Task 



..Request , for career 
eyelopment and career 
reference materials 



!• Establish and maintain career resource 
centers 

#^ select appropriate career development 
materiaWactivities 

• write. descriptions of various trades/ 
professions ' 

• train and monitor students' using VICS 
(Vocational Information Through Computer 
Systems) 

• order filmstrips and audiovisual 
materials 

• list available resources for career- 
developments materials 

• receive and distribute career 
information' materials _J ^ 



Need for group guidance 
rpgrams on employability 
nd job placement 



2. Assist counselors and teachers in group 
guidance programs including instruction on: 

• how to look for work 

• completing applications r 

• writing a resume 

• using the telephone and yellow pages 

• job interview techniques 

• fiontraditional job opportunities 

• entry level jobs 

• job requirements 

• career ladders 
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REPORTS T O Executive Director, Division of Career Educatio n 
CLIENTELE Vocational Students ' 



) 



• 




Personnel 


Specific 




1 ooxs/ E»(]uipnieii L 




Out(:onfie * 




1« • Local district 


1, • advisory board 


1, Career development 




guidelines 


members 


activities and resources' 




• Occupational 


• curriculum 


that enable students to 




Outlook Handbook 


developers 


make career choices 




• catalogues 


• teachers 














• advisory board 


• vendors 








• students 






A "film HlTPPto-* 


• other school 








staff counselors 






• xxxm cuLLicuxuiu 
















2« • classroom 


2. m counselors 


2. Students are referred 




presentations 


• teachers < 


fpr job placement : 




• audiovisuals 


# other school staff 






• resource 


/ . • community repre- 






speakers 


sentatives from organ- 






• role models 


izations« such as 








Neighborhood Youth 






• field trips - 


Corps 9 State Employment 






• referrals 


Service, Youtfh Conser- 








vacxon uorps, L»xyxx 








Service Commission 








• students 


> 


1 




, ■ 4 
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JOB TITLE Classroom Aide 



DEPARTMEN T Support Services Personnel 
Page lof 2 



nii.i«]don oi 
Task 


Task Description 


I, Upon request /direction of 
professional staff 


!• Assist classroom teacher in both individual 
and small group instructiLon y~ 


J* Upon request/direction 
>f professional staff 


2, Assist. classroom teacher in recognizing, 
reporting, and controlling volatile, dtstup- 
.tive,* or^mpulsive student behavior 


t« Upon request /direction 
>f professional staff 


3» Assist pupils with personal habit? atid 
^elf-care skills jC^eeding, dressing, 
toilet iner'bathing) 


f« ,Upon request/direction 
>f professional staff 


4, Mark student work for the teacher, dupli-. 
cate and distribute idaterials 


>• Upon request /direction . 
>f Drofpsslonal staff 


5. Assist with the identification and 
according t^o predete,rmlned criteria 
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REPORTS TO 
CLIENTELE 



School Prlnclpal/Classrofim Tpachpr 

Students In the Class to which Aid Is Assigned 



Tools/Equipment 


Personnel r 
Interface ' 


Spjecific j 
Outcome . 1 


1«. • instryc^ion 
materials 

- special 
materials and 
devices . 

• audiovisual 
devices 


!• • classroom teacher 

• students 

• school principal 

• parent (s) 


1. Effective indivl- 1 
dualized programming 1 
for special needs ' J 
learners 1 


2. • charting ^ 
"^levices 

• reinforcement 
devices* 


2. • teacher 

• students 

• principal 


2. Maintenance of a 1 
desirable classroom 1 
climate 1 

^ 1 


3. • instructional 
materials 


3. • teacher 

• students 

• parent (s) 
. • principal 


3. Student's develop- |, 
ment of self-care sklllsl; 
and personal hygiene 1 
habits 1 


^4. • instructional 
materials 

• office equip- 
ment 

• audiovisual 
aids 


4. # school staff 

• teachers 

• .students 


4. Effective indivi- 
dualized programming 
for handicapped 
learners 




5. • criteria for 

observations/ 

r'ecording 

• foxrms 

• inservice 


5. • teacher 
• student 

4 

r 


5. Concise records of 
individual student 
behavior and progress 
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JOB TITLE Classroom Aide 



DEPARTMEN T Support Services Personnel 
Page 2 of 2 



Initiation of 




Task 


Task Description 


6# Upon request/direction 


6. Develop knowledge of special education 


of professional staff 


activities and procedures 


N 


i ^ - * 

* i 


• 


i 
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REPORTS T O School Principal/Classroom Teacher 

CLI ENTEL E Students In the Class to which Aid Is Assigned 



Tools/Equipment 



Personnel 
Interface 



Specific 
Ourcoroe 



6« • Inservlce 
progranis 

• conferences 
journals » 
professional 
organizations 



ERLC 



6« • professional 

• teacher 

• prlnclp^tl 

• paraprofesslonal 
staff 



6« Increased know- 
ledge of special 
education activities 
and procedures 



47 



45 



DEPARTMENT Support Services Personnel 



tni;tiation of 
Task 



Task Description 



I. School enrollment 
dental exasiinatipn 



1. Guide and assis^ ^children and parents if 
Corrective treatment* is necessary 



Im Student screening 



2, Perform inspections and prophylaxes 



Dental problem 



ERLC 



3. • Confer with ^teachers, 't)arents, and 
students with dental problems 

• Plan corrective treatment and 
complete reports 

• Guide parents with financial assistance, 
when heeiied 




48 



46 



REPORTS T O Director of Health Services 
CLIENTEL E Handicapped Students 



Tools/Equipment 


, Personnel 
Interface 

. r 


Specific 
OutcoKTe 


!• • assembly 
lectures 

• school health 
programs 


!• • student 

• dentist 

• dental hygienist 
coordinator 

• school nurse 


!• Student is aware 
of the need to 
practice good dental 
care 


2. • authorized/ 
approved dental 
equipment - 


2, • dentist 
• student 


2. Individual pupil 
dental health is 
dietermined, and parents 
are notified of status 


3« • counseling , 
techniques 

• scheduled 
dental visits 

• authorized/ 
approved dental 

' equipment 


3. • dentist 

• student 

• parent (s) 

• teachers 

< 

f 

• 4 


3. • Control of dental 
problems 

• Increased dental 
health of students 

• Completed dental 
reports 

• Farents receive 
financial assistance 
and counseling 

* 

9 ' 
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JOB TITL E Department of Transportation Personnel 
DEPARTMEN T Field Operatilons „ 



Initiation of 
Task 


Task Description 


L. Student requires 
:ransportation assistance 
:o attend appropriate 
special. education program 


I, Provision of appropriate transportation 
on "least restrictive" bjisis: 

• lift bus ' 

• mini bus ' . 

• regular school bus 

• public transportation bus ^provide 

tokens:) c — ^ 
ft 


i. Assignments to provide 
:ransportation services 
:or exceptional children 

ERIC 


2, Participation in staff development 
activities to familiarize bus drivers, 
attendants, aides, and so forth with speci'fic 
needs of arid responsibilities for exceptional 
children 

So 



REPORTS T O Associate Superintendent oi Field Operations 
CLIENTEIvE Handicapped Students 



Toal s / Eq u 1 pmen t 



Personnel 
Interface 



Specific 
Outcome 



1« • various modes 
o£ transportation 

• bus tokens 

• assistance 
devices 



1. CSET 

• principal 

• parent (s) 

• student . 

• district office/ 
special education 

• transportation 
office personnel 



1« Student attends 
appropriate program 
of special education 



2, • inservice 

• conferences 

• training 
materials * 



1. • transportation 
office personnel 

• district office/ 
special education 
personnel 



2, Transportation 
personnel feel 
adequately prepared 
to assume responsi- 
bility for safety 
and welfare of excep- 
tional students 
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JOB^TITLE: Hearing Therapist /int^rprPter 
D.EPARTrtENT Special Education 


ni tint ion of 

Task 


Task Description 


^ lEP specification that 
itudent is hearing impaired 
;ntf iieeds direct service 


U Providf language support, speech therapy, 
ac^d§»i<ysupport, speech and reading 
infif£riiction, and Auditory training 


local policy/guidelines 
• 


2. Provide counseling to students and 
parents 

} 


J. Loical policy/guidelines ^ 

" 1 

/ 

/ 


3, Provide teacher inservice programs for 
dealing with hearing-impaired students 


f. Need for services j 

» 


4. Help students use and maintain hearing^ 
aids 
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REPORTS T 0| Director of Clinical Services, 

Dtrectpj: of Special Education 
CLIENTELE Hearing-Impaired Students 



Tools/Equipment 


Personnel 
Interface 


Specific 
Outcome 


!• • diagnostic 
tests 

• therapeutic 
materslals 


!• • teacher 

^ • principal ' 

• school staff 

• parent (s) ' 

• student 

* 


!• Facilitation of 
sjuccess for student 'js 
independent function- 
ing in regular closes 
and in the community 


2. • therapeutic 
materials 

• counseling 
' # demonstrations 


2. • teachers ^ 

• principals 

• school staff 

• parent (s) 
' • student 


.2, • Provision of . 
sensitivity/awareness 
of the needs of hear-*- 
ing- impaired students 
• Increased ability 
by parents to handle 
problems at home • 


3. • therapeutic 
materials , 

• inservice 
materials^ 

•demonstrations 


3* • teachers 

• principals 

• achool staff. 


3. Provision oJs^si- ; 
tivity /awareness of 
the needs of hearing- 
impaired students 


4T"« hearing aids 
• audidlogical 
reports 


4* •student 

• audiological 
clinics 

-> 

' 5 


4. Successful use of 
a hearing 'aid 

> / 
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.I011'TITLE_ 

t 

•VjDEPARTMENT 



PupU Personnel aiid Cotbdeling 



Task Descrlptloii 



1.. Illegal or excessive 
student absence 



1. Tasks Include hut ar6 not limited to: 

• visit student*!^ home 
investigate lengthy absence 

• provide infonoation to instructional 
.and other school personnel regarding school 
attendance 

• authorize st'tident's drop from school 

• explain,, encourage parents to make 
full use of the school and Community re- 
sources available to them 

request special services for students 
p institute and fdridW. through on any 
case , requiring court action 

• monitor attendance assistants 
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Pupil Personnel and Couns^ling^ 
REPORTS TO Supervlsora In Each' District 

CLIENTELE Studenjis and Parents ^ . 



Tools/Equipment 



Personnel 
Interface 



Specific 
Outcome 



1. • dist);ict forms, 
reports ^^^^ 

• telephone 

• home visits 

• informal coun- 
seling 

• techniques 

• communicatibn 

• skills 

• legal procedure 



1. 0, parents 

• school personnel 

• legal personnel 
where appropriate 

• student(s) 

• community, groups/ 
agencies 



1. Improvement of 
student's attendance 
and improvement of 
home-school communica- 
tion/cooperation . 
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JOB TITLE Instructional Advisor^ 



DEPARTMENT District Office 



Page 1 of 2 



nlti<ition of 
' Task 



Task Description 



CSET and reevaluation 
meetings 



1. Participate in a multidisciplinary educa- 
tional assessment, placement, and planning 
program processes 



• Student assessment and 
valuation 



2. 0 Select, use, and interpret appropriate 
formal and intormal asse^ament instruments 
and techniques 

• Interpret results of assessment 
instrument's and techniques 

• Develop informal assessment instruments 



. Development of the lEP 



3. Develop and reserve an IE? with input 
from parents and selected school district 
personnel: 

• develop appropriate annual goals and 
short-term objectives for academic ^kill 
areas; for social, emotional, and inter- 
personal skill areas; and for vocational 

,and career education areas 

• develop appropriate annual goals and 
short-term objectives .for TMR/SPI children 
in terms of life-skilly areas 

• establish criteria and timelines for 
^ mastery of- short-term objectives 




56. 



54 



REPORTS T O Principal, District Special Eaucation Administrator 
CLIEHTELE Handicapped Students _] '_ 



Tools/Equipment 


Personnel 
Interface 


Specific 
Outcome 


!• • Evaulation/ ^ 
assessment data 

• meetings/ 
conferences 


1. CSET members 

• principals, 

• teachers, 

• psychologists, 

• nurses, 

• parents, 

• related services 
staff. 


!• A total instruc- 
tional and support 
program best suited 
to the needs of a . 
handicapped child 


2* • Formal y 
standardized evalu- 
a t ion ' ins t r umen t s 

« - * 


2. 


• CSET members 


2, Identification of 
handicapped students 
and tentative place- 
ment options 


3« • Evaluation/ 
assessment data 

• Observational 
data 

• Meetings/ 
conferences 


3. • Selected school 
district personnel 
parent (s) 

• teachers 

• CSET members 

5/ 


3* Appropriate in- 
dividual prescrip- 
tions for handicapped 
students' 
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JOB TITL E In & tructlonal Advisor 



DEPARTMENT District Office 



Page 2 of 2 



Initiation of 
Task 



Task Description 



4* Need for staff development 
activities 



5. Need for parent- training 
programs 



A. Work with principals, administrators, and 
sttpervisors to determine and assist in 
addressing general staff development needs 
related to special education programs " 



5. Convey to parents of handicapped students 
an understanding of the child's problems, 
their roles, rights, , and what they might do* 
to further help their child. Convey: 

• the nature ^^the child's exceptionality 

• the legal jjf^hts of exceptional children 
and their pardfts 

• how to access public 0Xid private 
community agencies 

• the problems related to inappropriate 
expectations 

• observing and reporting their child's 
development 

^ the meaning of formal and informal 
assessment data 

• ways to adapt the home environment to^ ^ 
the needs of the child . 
co^amIunication techniques and strategies . 

• strategies to help manage their child's : 
behavior 

• how to deal with parental over- and 
underprotection 
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REPORTS T O Principal, District Special Education Administrator 



CLIENTELE Handicapped Students 



Tool s/Equ ipmen t 



Personnel 
Interface 



Specific 
Outcome 



4. • Conferences 

• Planning 
sessions 

• Inservice 
training 



5. • Evaluation/ 
assessment data 

• Home visits 

• Conferences 

• Informational 
booklets/materials 

• Referrals 



4, •/Principals 

• District 
administrators 

d Supervisory 
personnel 

# Central Office ' 
personnel 

5. i Parent (s) 
Community agencies 

♦ PT/OT personnel 

• School staff 



4. Staff development 
that meets the needs 
of all staff so that 
they can work more 
effectively with 
handicapped students 



5. Parents trained 

• to participate in 
CSET and lEP processes^, 
and, 

• to effectively 
support the special 
educational program 



59 



ERIC 



57 



JOB TITLE ^ Occupational Therapist 



DEPARTMENT Clinical Services 



Page 1 of 4 



Initiation of 

Task 



Task Description 



1, Student's need for 
developmental training 



1. Provide activities/exercises to normalize 
gross motor, fine motor, primary motor 
patterns, and developmental play skills 



2. Student's need for self- 
help or sielf-care training 



2^ Provide training through the use of: 

• task analysis and use of adapted 

clothing and equipment for grooming,^, 
dressing, and toileting ^ 

• mobility and transfer skills for 
self-help 

• feeding (position/oral motor) skills 

• dressing with braces arid artificial limbs 



3, Student's need for 
individual and environmental 
adaptations 



4. Student's need for 
functional mobility training 



ERLC 



3. Provide training through the use of: 

^ • equipment (generally for individual body' 
parts) * 

• modification of environment 

• removal of architectural barriers 

• use and care of orthotic and prosthetic 
devices 

• mobility and transfer" skills 

4. "Provide training in 

0 use and care of ambulatory aids 

• balance and postural, adjustment 
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_ REPORTS to Director of Clinical Services, 

DtvJiaion Qt Special Educ«tion 
CLIENTELE Handicapped Children 



Tools/Equipment 


Pi>T* Qonn A 1 

Interface 


opeci Lie _ 
Putcome* 


!• • age-appropriate 
motor and play 
equipment 


1. • physical 
therapist 

• student 

• classroom teacher 

• parent (s) 

m Dir"f riC"f nAl 


1. Improved level 
of developmental 
functioning 

r 


2« • adapted 
clothing 

♦ eqiilpment for 
grooming, dressing, 
and toileting 

* br^aces and 
artificial limbs 


2. • physical therapist 

• student 

• classroom teacher 

• parent (s) 

• principal 


2* Improved self-help 
and self-care skills 
In vork, schaol, atrd 
home environment 


3. • splints 

• adaptive aids 

• ramps 

• wheelchairs , 
trays 

4, • Crutches 

• walkers 

• canes 


3. • physical therapist 

• student 

• parent (s) 

• principal 

• classroom' teacher 

4. • physical therapist 


3* Improved mobility 
and transfer skills 

• Ability to use 
and care for prosthetic 
and orthotic devices . 

^ ADiiity to adapt 
to the environment 

4. • Improved skills 
in the use and care 
of atobulatiqn aids 

♦ Improved lialance 

31 ■ ^ 
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• JOB TITLE Oc cupational Therapist 

DEPARTMENT Clinical Services 



Page 2 of 4 



Initiation of 
Task 


Task Description 


5* ' Student's need for 
motor skills, and adjust- 
ment foxL musculoskeletal 
system disability 


5» Provide t^ralnlng In: 

• muscle strength and endurance 

• motor coordination H 

• functional joints-range of motion 

• motor planning and establishing 
motor patterns' ^ 

• muscle tone normalization 

• postural adjustment 
f# oral motor fxmction 

y • hand dominance 


&♦ Student's need for 
sensory-motor Integrative^ 
skills training 


6» Provide activities to aid studeat in 
developing Integrated function in the 
following areas: / 

• balance (equilibrium responses) - 

• touch • 

• e^aste - " ' * - ' , 

• visual ^ 

• auditory * ' - 

• proprioceptive . , 

• kinesthetic 


7* Student *^s need for pre- 
skills training 

ERJC. 


7* Provide traihing/reiiiforcement in: 
A aH An t i VP h omemaklnc 

• adaptive devices /equipment ^ > 

• occupational Interests and aptitude 

• strengths, time and motion economy 

• manual dexterity . . * 
• li visual discrimination 

0 sinqplif Icatioa of work tasks 

• pelrceptual components . . > 



•REPORTS TO Director, of Clinical Services - 

— ^ — -J- — ' — — ^ j 

CLIENTELE Handicapped, Children 



'Tools/Equipment 


Personnel 
Interface < 


Specific 
Outcome 


5. • functional mo- 
tor activity equip- 
ment 


5. • physical, therapist 

• student 

• parent (s) 

• classroom' teacher 

• principal 

• 


5. Improved motor 
skills and reduction 
of the affects of 
musculoskeletal defects 


64 m equilibrium , 
board 

• cutaneous and 
deep perception sti- 
muli 

• tactile, audi- 
tory 

• visual stimuli 

• equipment to 
provide body motion 
in space 

* . . 


6. • physical therapist 

• student 

• parent (s) 

» classroom teacher.- 

• priiicipal 


6. Improved sensory- 
motor integrative,^ ^ 
perceptual and motor 
skills ' 


7. • adapted living/ 
work environment 


7. • physical therapist 

• student 

• parent (s)' 

• classroom teacher 

• principal . 


7. Measurement and 
evaluation of* pr'evoca- 
tional and vocational 
skills 

t 
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JOB TITLE Occupational Therapist 
DEPARTMENI* 



Clinical Services 



Page 3 of 4 



Initiation of 
Task 



Task Rescript ion 



8. At request of 
principal or other CSET 
menibers 



8. Participate Irf CSET meetlng(s) 



9.* Upon request of speech 
and language therapist^ 



9* Provide consultation regarding develop- 
ment of prelanguage skills and communlca'- 
tlon methods, such as dexterity, needed 
for use of communication boards 



10. Upon request of' 
parent 



10. , Provide counseling and training regard- 
ing the use of equipment for individual, 
body parts, counseling and training regard- 
ing mobility tod transfer skills and - 
adaptive homemaking 



11, Dpoa request of 
special education teacher 



11. Provide: 

• individual and group counseling and 
training to insure identification of 
children in need of OT or PT as a related 
service 

• assist teacher in grouping children 
appropriately for motor coordination 
programs 
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REPORTS TO ' Director of Clinical Services 



CLIENTELE Handicapped Children 



Tools/Equipment 



Personnel 
Interface 



Specific 
Outcome 



8. • records 

• meetings 

# conferences 



8. • physical therapist 

• principal 

• teacher 

• special education 
representative 

• school nurse 

• other CSET team 
members 



8. • An Appropriat*/ 
lEP 

• Appropriate 
program placement 

• Provision of 
appropriate support 
services 



9. • consultations 

• testing 

• recording 
devices, and testing 
instnii|^nts 



9. • physical therapist 

• speech and lan*- 
guage teacher 

• principal 



9. Development of 
progr^uns for commun- 
ication and pre 
language skills 
development 



10. • home visits 

• conferences 

• demonstrations 

• sample 
equipment 



10. • physical therapist 

• parent (s) 

• student 

• principal 



10. Improved home 
management and use 
of equipment 



11 



• demonstrations 

• conferences 

• inservice 
trainirig 



11* # physical therapist 

• special education 
teachers 

• principal 



11. • Identification 
of^ students in need 
of PT/Or services 
• Appropriate 
grouping of children 
for motor coordination 
programs 
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JOB TITLE Occupatldnal , Therapist 



DEPARTMENT Clinical Services 



Page 4 of 4 



Initiation of 
Task 


Task Description . " 


12. Upon request of 
psychologist 
/ 

1 


12, • Share infonnation related to the effect 
handicapping conditions have on the validity 
of psychological test results 

• Cooperate in assessment of motor skills 



13. Upon request of 
physical education teacher 



13. • Provide consultation regarding medical, 
and developmental aspects of handicapping 
condition as^ it related to physical education 
activities 

• Provide suggestions for apprgpriate 
program design 



14. Upon request of regular 
education teacher 



14. • Conduct group and individiial consul ta- . 
tion and training to promote the indentifica- 
tion of handicapping conditions 

• Make recommendations for solutions to 
classroom architectural design problems 

• Facilitate implementation of coordina- 
tion programs for handica][>ped students 



15* Upon .request vocational 
educator or vocational reha- 
bilitation personnel 



15* • Provide coordination in assessment and 
program design for prevocational, vocational^ 
social and community adjustment 

• Share information relative to the 
physical readiness for vocational activity 

• Prpyide coordination in adapting equip- 
ment to environment to facilitate the voca- 
tional program 
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REPdRTS TO Director of cjjLnlcal Services 



CLIENTELE Handicapped Children 



To ols/ Equipment 


Personnel 
■ Interface 


Specific ' - 
f Outcome 


12* • conferences 

• student 
records 

w u c o w 9 aiu^ X c o 


12. • physical therapist 

• psychologist 

• district staff 


12. Increased pro- 
fessional communi- 
cation and asses^^ 
iTipnt* of motof filtiTXs 
and psycho^lsocial , . ■ 
behavior 


13* conferences 


13. • physical therapist 

• •'•'lysical 
education teacher 

• principal 


13. Progra^milng for 
adapited physical 
education that b.est 
fits the needs of the 

banH"! f*aoopn ^ 

i i a Lixi X ^ a ^ ^ C|Vi 


i4« • conferences 

• Inservlce 
training 


14. • regular education 
teacher 

• principal . 

« physical therapist 


* * * 

i 

' ' * ' ^ s 


15 • • student records 
• conferences 


15 • • physical therapist 

# vocational 
educator/ vocational 
rehabilitation personnel 

• principal 


15 • Programming for 
vocational education* 
that best fits 'the - 
needs of handicapped 
students 
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JOB TI^LE OrthQpedlc Aide 



DEPARTMENT y S^^ecial E ducatio n 




Task Description 



!• Refeirral from Widener 
School principal or other 
professional personnel 



1. ^ Design, fabricate, maintain, repair, 6r* 
adjust orthopedic and prosthetic- equipment 
assistance^ devices for use hy students with 
orthopedic handicaps; specific' tasks include: 

• repair, upper part of shjpes^ back stays 
and toe caps; build platform spiles, insert 
ardi supports,, aopk linings, innersole and 
heal pads^^ 

• adjust crutches to desired length ^itid 
adapt wooden crutches so they can be utilized 
as Canadian crutches • , . [ ' 

0f weigh crutches to fit individual needs; 
pad ftand grips and make special adjustable 
straps ' \ s 

• reconstruct and repair wheel chairs; 
replaqe pa^ts ^uch as screws and hand brakes, 
build and attach head rests to chairs, and 
repalig the back and seat of chal'rs v 

f assist in the area of special disabili- 
ties.by creating adaptive devices for thera- 
peutl,c purposes, such as prone boards, foot 
boaf^ .and stand tables 

" • buiid adaptive devices and make appro- . 
prlat^ adjustments for toys ^ 
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REPORTS TO Director of Clinical' Services 



CLIENTEI.E Handfcapped Students 



Tool s/Equ I pmen t 



Personnel 
Interface 



Specific 
Outcome 



1. Tools needed for 
orthopedic ^d pros- 
thetic repai?: trade 
in order to work in 
media 3uch as wood, 
leather, and metal 
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1. • Widener School , 
principal 

% occupational 
therapist ^ , 

' • physcial therapistf 

• medical supervisor 

• transportation 
staff 

• other ^taff 



1. Students with 
orthopedic handicaps 
can enroll, attend, 
and function in 
appropriate edvica- 
tional programs with ^ 
aid of prothetic and 
therapeutic devices 
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JOB TITLE^ Paraprofe sslonal Shop Training Assistant 
DliPAimiENT Special Education 



Initiation of 
Task 



Task Description 



1. Need of special educa- 
tion student for suppdrt^ 
services in order to acbli- 
mate/adjust to career 
development activity or 
yocational program, curricur 
lum, facility, or environ- 
nfent ' 



1. Duties include but are not necessarily 
limited to: 

• carry out assignments, maintain records, 
etc. as prescribed by the training manager 
and school personnel 

• where appropriate, provide direct indi- 
vidualized instructional support to the main- 

, streamed special eduction students 

^» monitor shop activities of the regular 
9tud^nts if and when the shop instructor is 
work-|ng 4irectly with, the special students 
4, follow rostet of shpp assignments as 
agreed upon by ^the principjal and the trailing 
manager • ' ^ 

• assist the special studentis to under- 
stand the shop instructor's assignments and 
perform manipulative operations 

• help the students, to build self- 
confidence through successful achievement In. 
shop experiences 

• help students to build ft positive out- 
look toward job-related skills, habits, ' 
attitudes, and behaviors 

• encourage perseverance and growth froia 
short-term to long-term gratification / 

• iqalntain. a constant focus on shop - 
, safety at all^tliaeis » . \ 

» • help td identify learning concepts in *^ 
need of reinforcement in the sending schodl',:'' 
or academic classroom 

• perform other related duties as required 
by appropriate personnel 



REPORTS TO Director of Instructional Setvtces 



Exceptional Children Career Development 
CLI ENTEI^E Activities or Vocational Programs 



Tools/Equipment 



Personnel 
Interface 



Specific 
Outcome 



1. • shop 

• shop materials 

• measurement in- 
struments correspond- 
ing to the shof to 
which the student is 

assigned 

• written task 
sheets data collec- 
tion forms 

. • VEMIS 
^ attendance 
records 

• informal counsel 
ing techniques 



• school principal 

• department head 

• shop instructor 

• student (s) 



1, Increase student's 
skills and adjustment^ 
and teach objectives 
as listed on the lEP, 
Track students and 
evaluate program, • 
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.lOB TITLE Ph otograpKer ' ' 

, DEPARTMENT Division of Career Education 



Initiation of 
T<nsk ' 



Task Descrl4)tlon 



1. Request to ^develop medi- 
ated (slide) individualized, 
step-by-step instructional 
materials 



1. To photograph step-by-step task-oriented 
job procedures 



2, Request to photograph 'a 
school's curriculum com- 
ponents • » 



2. Photogfraph the facilities and courses in 
the vocational, technical school 



3. Request for photos of 
award winners and school 
ceremonies 



3. Take news-type photos on black and white 
film at award and contest ceremonies 



REPORTS TO Executive Director, Division of Career Education 

■ ' ■ I*' — — - 



CLI ENTEL E Vocational Students/Special Education Students ' 



Tools/Equipment 



Personnel 
Interface 



Specific 
Outcome 



!• • 33 mm camera 

• strobe unit 

• filter 

• color/slide 
film. 

• various lenses 

• script 



!• m workers on-the-^ob 

• job 'supervisors 

• curriculum 
writers 



!• Production of 
slides to accompany 
individualized, in- 
structional materials 
for handicapped 
learners 



2, • 35 mm camera 

• v^ridus lenses 

• strobe unit 

• black and white 
and color film 

• script 



2^. m- principal 
, • teachers 
• students 



2« [k complete slide/ 
tape recruitment .and 
career awareness pre- 
sentation of voca- 
tional/technical pro7 
gram options • 



3. • 
• 
• 

film 



35 mm camera. - 
various lenses 
strobe unit 
black and white 

script 



3. 



• principal 

• teachers 

• students 
'# .parentis) 



3« Black and white 
S'\ X 10" photos of 
ea^h award partici- 
pant. 
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.lOtt TITLE Phy sical Therapist 



DKPAR'l'MENT S upport Services 
- Page 1 of 5 



liuliaclon of 
Task • 


Task Description - * 


.1. Student's need for 
developmental training 


,1. Transfer and positioning. Gross motor, 
fine liot^r^ and reflex training 


2. Student's need' for 
self-help or self-care 
, training' 


•2. Adaptive equipment for grpoming, :^ 
toileting, feeding (position/oral motor) 
Dressing with braces and artificial limbs 


3* Student's need fof 
individual and environ- 
mental adaptations 


3. Provide individual and environmental 
adaptations through: , * ' • . 

• use of equipment (generally for total . 
body position and posture) sedentary 
and mobile , ^ ; ^ 

• removal of architectural barriers 

• training in^the use and care of . 
othotic and prosthetic devices 

'•^■training in* mobility and transfer 
skills 


4. r Student's need for 
functional mobility train- 
ing ^: 

* 


4. • Provide prjBgait and gait-evaluation ^ 

• Train student in use and care of ^ 
ambulation aids 

Tj^ain student in balance and postural 
a^j'^sb^ent , ' ' 



REPORTS TO Dlt'^ctor o& Clinical Services 



PJ.vJLaJ.uu Special Education 
' CLIENTELE Handicapped ^Children 



Tools/Equipment 


Personnel 
^ Interface 


Specific 
Outcome 


1* Adaptive seating 

• transfer boards 
. • mats 

• wedges 

• bplsterV* 

• therapy. balls 


1. • classroom teacher 

• student 

• parent (s) 

• principal 

• occupational 
therapist. 


1, Improved level of 
developmental function-' 
inc 


2* Adaptive equip- 
ment for hand and 
other body parts 


2. • classroom teacher 

• stt^ent 

• parent (s) 

• ""principal 

• occupational 
therapist 


2. Impro.ved self-help 
and self -care skills 


3« Lumber, fo^m, and 
vinyl fabric 

• cons'truction 

tools 


3. • clas'^sroom teacher 

• student . 

' m parent (s) 

• principal 

• occupational 
therapist 


3, • Improved mobility . 
and translEer skills 

• Ability tfo use 
and care for prosthetic 
and orthotic devices 

• Ability to adapt " 
to the environment 
through the usie of 
Equipment 


4^ • crutches 

• canes 

• walkers 


4. • classroom teacher 

• student 

• parent(s) 

• principal 

• occupational 
therapist ^ \ 


4.. • Improved skills in 
the use and. care of 
ambulation aids/^ 

• Improved .balance 

'5 ' 
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JOB TITLE Phyfl^ra^ ThPran-fgf, 



DEPARTMENT Su pportive Services 



Page 2 of 5 




Task Description 



SlUfdent^s need for motor 
skills,' and adjustment mus- 
culoskeletal systfem disabil- 
ity 



6« Student's need for 
sensory-motor integrative 
skills training 



7. .Student's need for 
prevocational and voc- 
ational .skills training 



ERLC 



5. Develop approprate exercises/activities 
for use with students having musculoskeletal 
deformities and deviations including those 
designed far: ' 

• muscle strength and endurance 

• motor coordination 

' • functional. joints-range of motion 

• motor planning and .establishing motor 
patterns 

• muscle tone normalization 

• postural defects 

• postural adjustments 

• oral motor improvements k ; 

• dominance 

6. Develop appropriate exercises /activities 
to improve integrated function in the 
following areas : 

• balance iCequilibrium responses) 

• touch 

• taste 

• vl'sual 

• auditory 

• propricoceptive , . 

• kinesthetic f 

7. Measure, evaliyiate, ^and remediate (whe'n 
necessary) the s^^rengjdhs, endurance, an^ 
motor Cfoprdination neec(ed for the student to 
enroll in^ adjust to, and successfully' r 
complete career development actiivitles and ^ 
appropriate vocational programs as ^-'^fixiti-- , 
fled by.the student, parent(s) ^^''CSET 
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REPORTS T O Director of Cltnical ^Services 
CLIENTET.E Handicapped Children 



Tools/Equipment 



Personnel 
Interface 



Specific 
Outcome 



5. • crutches 

• canes 

• walkers 



6. 



• crutches 

• canes. 

• walkers* 



7. • evaluative 
tools and methods 
m, testing 
• conferences 




5. • classroom teachej 

• student ; ; 

• parent (s) 

• principal 

• occupational 
therat»ist 



5. Improved motor 
skills thi?ough training 
with * ther mQST:uioslceietal 
syStiems 



6. • classroom teacher 

• student 

• parent (s) 

• principal 

• occupational 
therapist 



6. Improved senjrory- 
motOT Integrative 
fekills 



7. • student 

• pat^iit(s) 
€SET''team 

• vbcational and 
classroom teachers' 

• principal 

• occupaftpnal 
therapist 

75 



7. measurement, «val-t 
uation, and remediation 
6£ prevocatlSnal and 
vocational ''skills 
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JOB TITL E P hys ical Therapist 



DKPARTMfeNT Supportive Services 



Page 3 of 5 



Initiation of 
. Task 



Task Description 



8. Upon request of 
prlnclpal/oth^ CSET 
members 



9. Upon request of speech 
and language therapist 



10. Upon need/request of 
parent 



8. Participate In CSET meetlng(s) 



9. Provide: ^ : 

• consultation regarding respiration for 
vocalization* and posture/tnobility status 
related to use of communication boards 

• cotisultatldn regarding oral motor 
reflexes and- feeding programs; 

• cooperation in identification, assess- 
ment, program design. Instruction ^ and 
reevaluatlon 

10. Provide: 

• consultation and. training regarding 
bhe use of equipment for total body position 
and .posture in the home 

• consultation and training concerning 
ad.aption8 to bhe home environment, position-- 
Ing, handling, self-care, and general home 
management of handicapping conditions 
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REPORTS TO Director of Clinical Services 



CLIENTE1. E Handicapped Children 



Tools/Equipment 



Personnel 
Interface 



Specific 
Outcome 



8* • records 

• meetings 

• conferences 



9t • consultations 

• testing 

# recording 
devices and testing 
instruments 



8, Occupational 
therapist 

• principal 

• teacher 

. • special education 
representative 

• school nurse 

• other CSET member 

9. • occupational 
therapist 

• speech and lan- 
guage team 

^ • student 



B. •An appropriate JEP 

* • Appropriate 
program placement 

• Provision .of 
appropriate support 
services 



10. 



tlons 



• home visits 

• conferences 

• demonstra- 

5 

• sample equip- , 



10. • occupational 
therapist 

• parent (s) 

• student 

• principal 



9.. • Appropriate 
identification and 
assessment of speech 
and language handicaps 
• Appropriate pro- 
design, instruction, 
and reevaluation for 
students with speech 
and* language handicaps 

10. Improved home manage 
ment of handicapped 
individuals 



menf 
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JOB TITLE Phy sical Therapist 



DKPARTMENT Supportive Services 



Page 4 of 5 



Initiation of 
Task 



11. Upon request of 
special education teacher 



Task Description 



11. Provide: 

• individual and group counseling and 
training to ensure identification of children 
in need of OT or PT as related services 

• assist teacher in^ grouping children 
appropriately for motor' coordination programs 



12. Upon request of 
psychologist 



12. • Share information related to the effect 
handicapping conditions have on the validity 
of psychological test results 

• cooperate in assessment of motor skills 
and psychosocial behavior 



13. Upon request of 
adapted physical educa- 
tion teacher 



13. Provide: 

• consultation regarding medical and 
developmental aspects of handicapping 
condition as it relates to physical education 
activities i 

• suggestions for appropriate program 
design 



14. Upon request of 
school nurse 



14. # Exchange medical information and 
facilitate contacts with medical personnel 
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REPORTS TO W-'^^^tor of Clinical Services 



CLIENTEI.E Handicapped Children 



Tools/ Equlpmen t 



Personnel 
Interface 



Specific 
Outcome 



ll. • demonstrations 

• conferences 

• inservice 
training 



11. • occupational 
therapist 

• special education 
teachers 

• principal ^ 



11. • Identification 
of students in need 
of PT/OT seryices 
Appropriates 
grouping of children 
for motor coordination 
programs and behavior 
man agement 



12. • conferences 

• student records 

• test sample 



12. • occupational 
therapist 

• psychologist 

• district staff 



12. Increased profes- 
sional communication 
and assessment of ' 
mo^or^ skills and 
psychosocial behavior 



13. • conferences 



13. • occupational 
therapist 

• adapted physical 
education teacher 



13. Programming for^ 
adapted physic^i^ — 
education tJwCu *best 
fits the needs of the. 
handicapped 



14. • meetings 

• student redords 

• 'conferences 

• visits to other 
..agencies 



ERLC . 



14. • school nurse 

• medical' peirsoniiel 

• agency personnel 



^i^rincipal 



14v^ Imprdvfid protep- 
sional cpmmunicatibn 
and- referrals to medical 
personnel 
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JOB TITLE Physical Therapist - 


DEPARTMENT Supportive Services - . 


Page 5 of 5 , . 


Initiation of 


r 


Task 


Task Description 


15. Upon request of 
regular education 
teacher 


15. • Conduct group and individual consulta- 
tion^ and , training' to promote the identiflca- ^| 
tion of handicapping conditions 1 
jpsake' re<^oniinendations for solutiorTs tp . -1 
classroom jarchit^o^ural problems* and facilitatJj 
implementatlom of cbqrdination programs 'for *l 
hahdicajppe4 students • , ^ ^1 


16. Upon request ox 
vocational educator or 
vocational rehab ilita- 
' tion persditnel 


16. • share inf ormation relative to ' the ■ 
physical readMfesd^^ j|(^r ypcatlonal activity . * 

• coordinate the a^pt^loii^|.v^q^kpmex^^^ 
to facilitateflvocational oro^^^^^^'^Sf^^-'^ 






















9 , . • 
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REPORTS TO Director>6f Clinical Services 



CLIENTELE Hand i/^pjed Children 



Too 1 s / Equ 1 pmen t 


Personnel 


Specific 
Outcome 


15. • conferences 

• • inservice 
training 


15* • regular *educaj2lon 
teacher ^-v^^. 

• principal 

• occupational 
therapist 

• school staff 


— ' ^-rtj rr~" 


16* • student ' ^ 
records 

• conferences 


7^ 

'lb . # occupational 
therapist ^ . 

•"^^ vocational 
educator /vocational 
rehabilitation personnel 

• principal 


.16. Programming for 
vocational education 
that best fits the 
needs of handicapped 
students 


' - _ A 


■ - r 
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JOB TITLE - Psychiatric Consultaqt 
DliPARTMENT ^P^cial Education 



ini t iation of 
Task 


Task Description ' 


1. Referred by CSET with 
concurrence of parent (s) 
after recommendation of 
school psychologist 


2. Identification, diagnosis, and etM*- 
uation ' . 

I 



2« Mandated by inclusion 
in the prescriptive plan 
in the lEP 



2, Provision pf supportive services to be 
assigned to socially and e.motlonally dis-* 
tujbed' classirooms by reviewing Individual 
student's monthly progress wi^th the teacher 
and parent (s) ' 
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REPORTS TO 



Director of Clinical Services, 



D t vAaiQn o f S p ec i a l E d ucatlqn - 
Students referred for socially and emotionally 

CLI ENTEL E > disturbed placement and students currently' 

placed , in classes for the socially and 



Tools/Equipment 


Personnel 
Interface 


Specific 
Outcome 


1* • review of 
psychological £tnd 
educational eval- 
uations 

• therapeutic 
interviews 


1 . • CSET 

• other school staff 

• parent(s) 

• student 


1. •^/Fiill psychiatric 
repor t ' l^ent if ying 
nature and severity of 
disturbance, as well a^s 
clear definitions of 
both evaluational and 
therapeutic needs 

• Preparation of a 

prescriptive pl^n to be 
included in the lEP 



2, behavioral 
-progress charts 



teacher - 

student 

parent(s) 



2, Teacher and students 
will, vriderstand the - 
child's behavior in 
relation to increasing 
grbwth and development 



FRir 
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JOB TITLE 



School Nurse 



DEPARTMENT 



Health Services 



Page 1 of 2 



Initiation of 
Task 



Task Description 



1. Local policy/guldeliiies 



1 . Participate as co.re member "of CSET for 
children who have educationally relevant 
medical problems' 



2. Age/grade of student. 



2. • J^erform periodical and special 
medical screenings 

• Aid school physici£tn during 
examinations 



3.^Upon request of pro- 
fessional staff 



3i ^Perform annual diagnostic knd 'growth 
screening tests 



4. Information provided 
by^ dental hygienist 



4. Schedule dental examinations 



3. Testing and examin- 
ation^ 



ERIC 
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5* • Interpret and communicate status of 
students to parents, students, and scliool' 
personn,el and counsel them In planning ' 
any necessary action 

• Refer students and their parents to 
community he«dth agencies 

• Conduct: r^llow-up procedures 

w 86. ■ 



REPORTS TO Director of Health Services 
CLIENTELE . ' Handicapped Students 



Tools /Eq^Ulpment 



Personnel 
Interface 



Specific 
Outcome 



1. • medical re- 
cprds/reports 

• scre.etilng 
results . 

• CSET teports 



1. • CSET members 

• parent (s) 

• student 

• teachers 



1. Identification of 
educational Implica- 
tions of student ^s • 
medical condition 



2* • medical 
equipment 

• records 

• examinations 



2. • school physician 
i» teachers 
4 students 
• parent (s) 



2. Identification of 
potential health 
problems 



3. t.^medl'dal 
equipment 

• records 

• examinations 



3. • parent (s) 

• school physician 

• students 

• tlsachers 



3. • Identification of 
health problems^ . U 

• Recording of y 
growth information 



4. • dental 
records , 



4'. • deqi:al 
hyglenist 



4. Improvement, 
maintenance of dental 
'health 



5» medical 
records 

# counseling 
techniques 

# agency visits 

# home' visits 
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5, • school physician 

• teachers 

• school staff 

• students 

• parents 

f # community health 
Agencies 
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5» Reduction of 
problems that" 
interfere with 
learning ^ 
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JOB TITLE School Nurse 



DEPARTMENT' Health Services 



Page 2 of 2 



Initiation of 
Task 



Task Description 



6. Lbcal policy /guidelines 



6, • Maintain and conduct school health 
room activities 

• Provide first aid' 

• Remain alert to health and safety 
standards 

• Maintain comprehensive student health 
records, iircluding findings of screenings, 
examinations, and illness, arid sensory 
acuity . / , . 

• Record health program data for 
evaluation, research, and continuity* of - 
school nursing services 

• Arrange f, or physcial examinations for 
studeats thought to need PT/OT services 



ERLC 
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REPORTS TO Director of Health Services 



Tools /Equipment 



Personnel 
Interface 



Specific. 
Outcome 



6. # medical 
equipment 

• examinations, 

• audiometer 

• eye Qharts 



6> • school principal 

# teachers * / 
school physician 

, • students ^ 

• parents 

# medical consultants 

• physical/occupa- 
tional therapist (s) 



6. # Maintenance of 
school health and * 
-safety standards 

• Provision of 
emergency first aid 
care 

• Comprehensive 
student health records 

• Possible 
provision of PT/OT 
services ^ ' 



ERIC 
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JOfe TITLE School Connaunity Coordinator 



DEPARTMENT Field Op'erations 



Initiation of 
Task 



Task Description 



1. Eligibility of .Title I 
e^cceptional students in need 
of liaison services between 
home and school 



ERIC 



1. Promote a positive relat^-onship. be- . 
tveen parents and school staff regarding: 

• student learning styles 

• student health status 

• student's behitvior 

• student's attendance./motivation' ^ 

• student's 'school activities and 
achievement/participation » 

• communication .channels, between the 
school and the neighborhood 

• program options including career 
development activities and Vocational 
education 

• informational .and othet needs- 
of new^ residents in the local schbpl . 
community ^ . • 
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1{|P0RTS TO Associated Siiperfntendent of Field Operations 
CLIENTELE Exceptional Students in Title I Schools 



Tools/Equipment 



Perso^nnel 
Interface 



Specific 
Outcome 



1« • interviews with 
'parents 

• conferences with 
tea-chers 

• hoine^ visits 

• counseling tech- 
niques 

• services of exter* 
nal agencies 

• community meeting 
to iBxplain school pro- 
grams and facilities 



1, # school staff 

• CSET ^ 

• parent (s) ^ 

• student (s) 

• district offices 

• administrative 
superior(s) 

• community agency 
personnel . 

t community 
residents 
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1, , Successful ac- 
climation and^^ad- 
justmen^ of Title I^ 
extreptional stu- 
dent (s) to school 
prog rams / env i r o n- 
ment and community 
residents who are" 
knowledgeable , and 
supportive of 
*dchool programs/ 
goals 
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JOB.' TITLE Speech C orrection and Language Teacher 

DEPARTMENT Special Education 



Page X of 3 



inittatioii of 
Ihsk 


Task Description 


1. Special education place- 
ment or referral from 
parent(s), teacher, nurse, 
or external agency 

> 


1, Screen all identified exceptional students 
within one year of special education placement 


2. Second grade placement 


2. Screen all second erade students 

1 

< 

> • 


3. Result of screening, 
parent referral, teacher 
referral, or nurse referral 

t . " 


3. After screening, identify students with • 
speech and language deficiencies 
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REPORTS TO Dif ect'or of Clinical Services, 

Division of Special Education ^ , ^ 
CLIENtEl.E Speech- and Language^Imp aired Students 



Tools/Equipmeut 


Personnel 
Interface 


Specific 
Outcome 


1. • Templin & Darleji 
Test of Articulation 
• informed assess- 
ment of language 


1. • classroom teacher 

• parent(s) 

• nurse (auditory 
acuity) 

• studetit 


1. Diagnostic 
evaluation. Contact 
with teacher or 
parent. Identifica- 
tion of activities 
to stimulate speech 
and language 
development . 


2. s^Ericson Van ' 
Riper Predictive 
Screening 

• teacher-made . 
scales 

• Car row Test 

of Auditory Compre- 
hension of Language 

• McDoiiald 
screening portion- 

0 Boehm Test of 
Basic' Concepts 


2: • classroom teacher 

• parent (s) 

• nurse (auditory 
acuity) 

• student 


2. Diagnostic 
evaluation. Contact * 
with teacher, or 
parent . Identifica- 
tion of activities 
to stimulate speech 
and language devel-' 

opnvent 

*— ft 


3« • more specific/ 

UlwL C Oi^ ptl -LO U X 

' tests 

• ei^luation 
records 


3. • schbol staff 

0 nurse 

• parent (s) 

•external agency 
personnel 

. 93 , 


3. . Identfification 
of speech and Jangiiage , 
problems . Nature^ 
of service recom- 
mended. Eligibill^r 
established. 
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..lOli TITLE _ Sp eech Correction & Language, Teacher 
l)KP ARTMENT Special Education ' 



Page 2 of 3 



hiitiation of 
Task 



Task Description 



4. Repommendation for 
in-depth evaluation 
diagnosis 



4. Diagnosis of specific problems 



5. Prescription is 
written (defined pathology] 



5 . Development of speech and language lEP 



6. Mandated by lEP 
(defined pathology) and' 
diagnosis of information 



6. Implementation/service delivery througji 
consultant supjiort services 
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CLIENTEI E Speech' and Language Impaired Students 



• 

Too 1 s / Equ 1 pmen t 


Perso.nnel 
Interface 


Specif ICo 
uuLCunie 

< 


4. • in-depth 
examination 

• outside eval- 
uation 

• input from 
other evaluations 


4. © outside medical ♦ 
personnel 

• school st^ff 
m nurse 

• parent (s) 

. • CSET members^ 

• student 


4'. Detailed ideiti- 
fication pf specific 
speech and language ^ 
problems. Prescrip- 
tion for the S|Jeech 
and' language problaa 


5. • lEP form/ 
procedures 


5. • CSET te.am 

• parent(s) 

• student (where 
appropriate) 


5. lEP and prescript 
tion to compensate 
for speech and lang- 
uage or remediate 
prQ})lem 


*6. Consultant 
services related to 
particular problems: 

W COUlllUnXCcll.XULl^ 

system (language 
board) 

• signing 

• amplification 
syscem ^earpnonesy 

• specific 
curricular language 


6. • teacher 

• studenr 

• parent (s) 

• principal 

• classroom aiders) 

f 


6 ^ /Improved speech 
lan'guage skills and 
acclimation/adjustment 

Qnpp cVi — lntn A i TP d 

Student to appropriate 
school program 
Implement at(ion of lEP 


* 
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JOli '(ITLE Spee ch Cdrrectlon & Language Teacher 
DIvPAKTMENT Special ^Education / ^ 




Page -3. of 3 



in^i t iat ion of 
Task 



"lask Description 



7-4 Diagnostic information 
.and lEP (defined patiiology) 



7. Protride prescriptive work: . -v, ♦ 

\ • direct involv6©ent with child, . dependlnf 
upon the child *s needs- \ , ^ 

• familiaLtization of /stud,6nts inyplvjed > . 
with speech /language th^^My with vqcabtilaVy 
in 'carreer dievelopment acytiyities and/ot 
particular vocational area . ' 



8. I£P in^lementation 
guidelines 



8 . Be'cord s tudefl t * s .progress ^ 



9\ Student accomplishment 
of goals for effective " 
communication* Revls^ion 
of lEP. ' 



9». I^ismissal from ser^^ce 
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REPORTS' TO Director of Clinical Services 



CLIENTELE Speech- and Language-Impaired Student;s 



Tools/Equipment 



Personnel 
Interface 



Specific 
Out-come 



7. 5 tape recorder 

• auditory 
trainer mirrors 

• recordings 

• charts and 
records 

• speech book 

• instructional 
aids 

• word^ lists of 
vocational/ career 
curriculum develop- 
ment 

• on-the-job 
wor46^ idioms 9 and 
terminology 



7. special or regular 
teacher(s) 

• vocational 
teacher(s) 

• parent (s) 

• counselor « 

• principal 

• classroom aides 

• students 



7. Implementation 
of the lEP 

• Student gains tte 
confidence to interact 
in social settings, 
and vocational settings • 



8. • daily or 
weekly monthly . re- 
port forms and 
procedures 



8. • classroom 
teacher(s) 

• parent (s) 

• classroom aide(s) 



8. Program evaluatioi 



9 • • student's 
progress reports 

• evaluation 
records 

• reevaluations 
by professional 
staff 



9 . • classroom teachers 

• parent (s) 

• classroom aide(s) 

• CSET" 

• student, where 
appropriate 



9. Related to speech 
and language skills, 
student will function 
independently in 
educations^l and 
vocational settings 
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Vocational Education Project Assistant 



DEPARTMENT Division of Career Education 



Initiation of 
Task 


Task Descript:{on 


I. At request of director, 
vocational education 


1. • Prepare instructional materials for 
use at the project site 

•Assist coordinator or instructional 
personnel in the implementation of individ- 
ualized instructional programs 




> 


2. At request of teacher 
or coordinator 


2. Provide instrucpFional assistance to small 
groups of students 

* 

4 


3. Need for activities 

t"o ■fniTil PTTiPnt" flnH rnA'fnt'P'fn 

U \J imlllwJm wUlwll k AllU IHO JLll kCl JLll 

projects 


3. • Distribute incoming materials 

• Maintain coimnftT'cial catalos files 

• Inventory/control of equipment , 

% Review/evaluation of commercially 
prepared, programs and instructional materials 




t 
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REPORTS TO 



Director, Office bf Vocational Education 



CLIENTELE 



Vocational Students 



Tools/Equipment 



Personnel 
Interface 



Specific 
Outcome 



1. • State and 
local guidelines 
• • curriculum 
references 

• advisory 
boards 

• conferences 

• implementation 
strategies 

• inservice 
training 

• classroom - 
visits .. 



1, • project assistants 

• teachers 

• career development 
assistant 

• information 
specialist 

• coordinators and/ 
or instructional 
personnel 

• students 

• supervisors 

V 



1 . Instructional 
programs and materials 
that meet the indivi- 
dual needs of students 



2. • demonstrations 

• audiovisuals 

• discussion/ • 
explanation 



2. • teachers 

• * students 

• project 
assistants 

• coordinator 



2. Individualized 
instruction that meets 
thfe needs of students 
as stated on the lEP 



3. # instructional 
materials 

• curriculum 
catalogs , * 

• audiovisual 
catalogs 

• files 



3. • teachers 

• project assistants 

• clerks in shipping 
and receiving 

• sijpervisors 

• career development 
specialists 

• information 
specialists 

• vendors 



3. Av^lability of 
products knd equipment 
for instructional 
programs 
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V SUMMARY 

The diversity of roles among supportive services personnel presents a challenge 
not only In Identifying persons with relevant professional and personal qualifications 
.but also In finding time and opportunities for these professionals to Implement the 
necessary services. ^ 

Supportive service personnel are expected to be Involved In a broad vrange of 

responsibilities related to their specialities. Among these are parent training; 

1 

counseling to teachers, parents and' students; participation In the CSET; assessment, 
progrz^m planning, placement, and referr'al processes^ The primary purpose of th^ 
supportive services personnel Is to assist the handicapped student to.be succesfui In 
the least restrictive environment. This task requires that the support service 
personnel Interact with educators, families, admlnlstrltors, and outside agency^ 
personnel. The specific responsibilities grids are provided In order to assist the 
suppoftlve service personnel to carry out their particular tasks. 
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ANNOTATED BIBLIOGRAPHY 
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Entrlts In this bibliography wtra collected and catalogued for the use by ^ 
supportive services personnel In the Philadelphia School District. T{»e objectives are* 
to provide assistance 

o In the Identification of fMterlals to be utilized fqif- both general 

curriculum and specialized programs; ^ » - . 

o locating materials that present procedures and m^hods for serving 
both special education and vocational education. 

s Entries In t|>ls bibliography were Identified through llteratxir:® searches of the 
Educat lonaTResources Information Center (ERIC) Clearinghouse which consists of 



o -articles from over 700 journals Indexed by the Current Index-i-o 
Journals In Education (CUE) and 

o research reports, papers, bibl IographIe$,\and books indexed by 



Resources In Education. (RIE) 



Insofar aJ..-foSsIble, each catalog entry gives the title, developing Institution or 
autfjfiK^th adij^^e^s, date, number of pages, and price. An abstract follows which Is 
drawn In most cases directly from the ERIC entry. Entries with an «E0« number Included 
may be obtained In microfiche (MF) or hard copy (HQ) from the ERIC Document \^ 
Reproduction ServJce, Leasee Information Products, 4827 Rugby Avenue, Bethesda, 
Maryland, 20014 
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ED 1 35983 €£009858 _ . 

Training Manual: Paraprofes>Ionals» VocatI<^aI Strateglas. 
for Special Needs 'Students. 
Blanc, Ooreen V, 
' Boston State Coll., Mass. 
1976 67 p.; For related documents see CE 009 855-859. 
Sponsc^Ing Agency: Massachusetts State Dept. of Education, 
Boston. OIv, of Occupational Education. 

Bureau No.: R-8376 
• EDRS Price - MFbl/PC03 Plus Postage. 
rLa)iquage: English 

N^^Jfient Typ^: CLASSROOM MATERIAL '(050) 
SLoufnal Announcement: RIEAU677 
Designed as a guide to the Inservlce training of Instructional aides In the 
Vocational Strategies for Special Needs Students Program In Boston, this manual Is 
Intended to aid In tHe general training of paraprofesslonals. The Inservlce training 
program outlined Is aimed at developing the relationship building skills of the 
Instructional aide at the shop training station, J>i the resource Voom, and In the 
counseling situation* Part A of the manual contains a description of the prospective 
paraprofesslonal, the process |or hiring, and the responsibilities of vocational 
Instructional aides; a job application for/n; a discussion of staff structure Including 
the roles of vocational (shop) Instructor, resource room teacher, teacher counselor, 
and training coordinator; and notes on where the use of paraprofesslonals has been 
effective. Part B outlines the seven units of the training program which focus ort 
specific vocational ski I Is, cl Iplcal psychalogy, handicaps, study of work, and 
utilizing resources. Suggestions for the trainer Include teaching procedures and 
techniques for the workshop sessions. Suggested format Is seven units of workshops, 
each consls^tlng of five sessions conducted by pommunlty ,<Bxperts on topics necessary to 
effective performance gf vocational Instructional aides and five complementary sessions 
conducted th« training coordinator for liftegratlng Instructional aides Into fhe 
total support t^am an<J for Involving them In verbal and written communication ski Ms. 
(TA) / , ■ " , m 
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EJ217849 EC121700 ■ 

Th« Increasing Need for flrallle for Vocational Purposes, . 
Boulter, Eric T 

Journal of Visual Impairment and Blindness, (Braille 
Then, Now, and What Next) v73 n8'p335-37 Oct 1979 
Reprint: UMt 
Language: English 

Document Type: JOURNAL ARTICLE (080); POSITION PAPER (120)*- " 
The Increasing use of braille to enable blind Individuals to reach their full 
potential In vocational situations Is stressed. Improvements ^n the production of 
braIHe are traced apd two methods of braille printing are explained. (PHR) 

J ' - 

£0191231 ECl 24593 . - 

Resources - 1980 

Pennsylvania Resou-ces and Information Center for Special Education 
(PRISE), King of PrusaTIa, Pa. Resources, vl2 nt Jan 1980, n2 May 
1980 17 p.* ^ ■ V 

Sponsoring Agency: Office of g^ducatlon <DHEW), 

Washington, D.Ci ' 

EDRS Price - MF01/PC01 Plus Postage. 
Language: English 

Document Type: NON-CLASSROOM MATERI/y.S (055); 
•JOURNAL ARTICLE (080). / . ^ 

Geographic Source: U. S. /Pennsylvania 
.Journal Announcement: RIEJAN8I 
Government: State 

The documents present two Issues of Resources, a newsletter from the Pennsylvania 
Regional ftesources Center of Eastern Pennsylvania for Special Education. The first 
Issue lists and describes, 65 media equipment Items that have application for special 
education. Included as a device that holds a book or magazine at the proper reading 
anglf and turns the pages ftx" those who are physically unable to do so, a modified 
cassette recorder and player that can expand or compress speech from f/2 to 2-1/2 times 
the normal speed, and an eleclronlc speech synthesizer for non verbal /non vocal people. 
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The. addresses of the companies offering these devices are also given, and sofne of the 
devlces^are Illustrated* The second Issue describes and provides the ordering 
addresses of over 100 Instructional materials for vocational education for handicapped 
and normal students* (OLS) 

ED143859' CEO 12521 

The Paraprofesslonal In Vocational Education Programs for Disadvantaged 
and ^Handicapped Students* » 

Dean, Marshal I A» 

Link- Educational Labs*, Hope Hull, Ala 
1977 52 p* • 

Available from: Link Educational Laboratories, P*0, Box 25, Hope Hull, 
Alabama 36043 (S3*25) 

EORS Price - MFOl Plus Postage* 
PC Not A^IIable from EDRS 

Language: English ^ ^ 

Document Type: BOOK (010) 

Journal Announcement: RIEfEB78 
^!ow* parapcofesslonals In vocational education programs for the disadvantaged and 
handicapped are being selected, fraTned, pal<j, and utilized Is the major focus of the 
stu<(y presented In this document* The^need for paraprofesslonal help and the use of 
the paraprofesslonal *s time In serving handicapped) students Is discussed first* Then 
the barriers which prohibit or limit the us9 of paraprofesslonals are pre$ent*d* - 
Examples of Inservlce education programs for paraprofesslonals In vocational education 
settings for handicapped and disadvantaged students are Included* A discussion factors 
adding Impetus to the Increased use of paraprofesslonals precedes the author's 
conclusions* Two major conclusions are stated: The paraprofesslonal is booming an 
Important member of the teaching staff and will be employed In even greater numbers In 
the years ahead; and both professionals and paraprofesslonals must learn to work 
toqether* finally, based on the finding that Iralnlng for malnstreamlng has been 
Inadequate, the author outlines six features to be Iticluded In anew, Inservlce 
tralnlnjy^el designed on a team learning concept* Seven sunwnary statements of the * 
research findings conclude the report* (BM) 
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^ A Trio In Piano. * ** ' 

Boland, Sandra K, ' / 
Education Unlimited, v1, n3 p42-43 Sap 1979 
Language; English 
' Document Type: JOURNAL ARTICLE (080); TEACHING GUIDE (052) 
The wtlcle briefly highlights a few of the experiences of a cofomerclal food 
preparation teacher, an auto body teacher, and a special educatloa aide who all work 
together to provide a comprehensive vocational jy-ogram for malnslreamed handicapped 
high school students at Piano High School Ih Piano, Tekas, 
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Job Placement and Adjustment of >he Handicapped: An Annotated 
Bibliography, Information Series Noi 146, 

Kowie, Carol P., Comp, 

Ohio State Univ., Columbus, National Center for Research In . " 

Vocational Elkicatlon, ; 
1979 29 pJ; For related documents see CE 019^ 603-618 
Sponsorteg Agency: Bureau of Occupational and Adult Education 
(DHEW/OE), Washington, D.C. . ' ^ ^ 

Bureau No. : 498AH80003 ' , 1 . :| 

Contract No : 300^-78-0032 ^ 
' EDRS Price - MF01/PC02 Plus Postage, * - ' «! ,^ 

Language t English " - 

Document Type: BIBLIOGRAPHY (131); SERIAL (022) ^ ; 

Geographic Source: U.S /Ohio ;^ - 

. , Journal Announcement: RIE0EC79 * * ' !i 

One In a series of sixteen knowledge transformation papers, thli annotated 
bibliography covers Journal articles, and documents published between f966 and 1978' 
the topics of Job placement and adjustment of the handicapped. Fourteen Journal' 
articles an?l thirty-two documents are presented In annotations ranging from , ^ 
approximately fifty words for the artfcles to two hundred words for the documents., 
types of documents Include final project reports, papers pr'esented at meetings. 
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workshop and Institute proceedings, annotated resource guides* follow-up studies, and 
annotated blbllogra blbl lographtes. Full citations ore provided for both articles and] 
documents 'to facilitate their access by^ special educators and vocational educators, I 
Since the bibliography Was generat6KJ through computer searches of. the ERIC database, 1 
ERIC document numbers are given as well as Information on ordering reproductions from/ 
ERIC* <£LG)^ f 
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Supportive Services for Special Needs Students In Malnstreamed Vocational / 
Prpgranfe, Final Report, ^ ^ 

ftetlonal Evaluation Systems, Inc,, Air^wrst, Mass, 
, Apr 1979 18 p,; For a related document see CE 022 468 * . * 

Sponsoring Agency: West Virginia State Dept, of Educatfon, 
Charleston, Bureau of Vocational, Technical, and Adult Education, 

EDRS Price - MF01/PC01 Plus Postage 

Language: English 

Document type: PROJECT DESCRIPTIOM (141); TEST, QUESTIONNAIRE (160) 
Geographic Source: U,S,/West Virginia 
Journal Announcement: RIEJAN60 
Government: State 

A project was designed to develop guidelines which would give direction to local 
school^ persoVinel In the Implementation of supportive services for the special needs 
population participating In regular vocational education progmms. Following a 
literature search, telephone Interview Inslruments were developed and admin IsterejL to 
school administration and support personnel within selected West Virginia malnstreamed 
vocational programs. The purpose of the Interviews was to determine supportive 
services provided as well as those needed among the programs and to Identify problems 
and needed Improvements In those services already being provided Findings were 
reviewed by, a task force of West Virginia vocational school specialists from across the 
state and a. preliminary content outline was d^-afted: (I) vocational evaluation/ 
remediation, (2) Instructional support services,, (3) guidance and counseling s«-vlce$, 
(4) Job placement/follow-up services, and (5) special support services. The task 
force also reviewed the full working outline and the final draft, .(The Interview 
Instruments for support personnel and administrators are appended. The product, 
"Supportive Services for Special Needs Students In Regular Vocational Programs," Is . 
available separately — see note,) (LRA) 
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*■ SupportYvo Services for Special Needs Stu<knts In Malnstreamed 
Vocational Education Programs: Guidelines for Implementation* 
. National Evaluation Systems, lnc«, Amherst, Mass* 

Apr 1979 73 p*; For a related document see CE 022 467* 
Sponging Agency: West Virginia State Dept* of Education, 
Charleston, Bureau of Vocational, Technical, and Adult Education* 
EDRS Price- MFOl/PC-3 Plus Postage. 
Language: English 

Document Type: NON-CLASSROOM MATERIAL (055) 
Geographic Source: U»S*/West Virginia 

* Journal Announcement: RIEJAN60 ^. 

•s 

Government: State 

Designed for vocational Instructors and local school administrative personnel, these 
guidelines suggest ways for Improving the vocational, education of malnstreamed special 
needs students ^by providing supportive services to best meet visually handicapped, 
orthopedlcal ly Impaired, seriously emotionally disturbed, or learning disabled* The 
first of six sections discusses the Identification of and prescription for students 
with special needs* Section 2 relates Inslructlonai supportive services and the rote 
of the vocational Instructor* The third section expands upon the relationship of 
guidance and counseling services and the role of the vocational Instructor* Section 4 
discusses the Identification of Job opportunities. Job placement, follow-up services 
and the role of the vocational Inslructor* the fifth section describes corrective and 
other supportive services designed specifically for those students with physically 
related problems and supportive services 2^va liable outside the local school* The final 
section describes funding provisions for excess costs Involved In providing supportive 
services for special needs students In regular vocational education programs* A sample 
listing of out of school support agencies providing support to persons with 
disabilities Is given* (LRA) 



